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PULL DOWN MENUS (v 2016-02)
· The following information is available by clicking “help” in the lesson plan template
PDE Standards

List the standard(s) directly addressed in the lesson, include the standard's number and the standard statement.  Only include the standard(s) actually addressed in the lesson.  
Example: 10.4.3B - Know the positive and negative effects of regular participation in moderate to vigorous physical activities.  
SHAPE Grade Level Outcomes
List the outcome(s) directly addressed in the lesson, include the standard's number and the standard statement.  Only include the standard(s) actually addressed in the lesson.  The SHAPE Grade Level Outcomes are available at: http://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-for-K-12-Physical-Education.pdf
Example: S4.M4.6 - Accepts differences among classmates in physical development, maturation and varying skill levels by providing encouragement and positive feedback.

Essential Content

Specific concept directly related to the standard that answers an essential question about the content in the standards and can transcend this lesson.  Refer to Standards Lesson Guidelines & Unpacking Standards Guidelines

Example: (Essential content from 10.4.3.B above).  There are specific positive effects that accrue from regular participation in moderate to vigorous physical activity. 
Objective

Objectives have three required parts: 
Part 1 Audience - written in “Students will be able to” (SWBAT) format

Part 2 Action Word - verb relating to what students will be able to do often preceded by a qualifier word 
Example action words: identify, perform, create, evaluate, compare, and explain 

Example qualifier words - accurately, correctly, and consistently 

Part 3 Product – what students will be able to do at the conclusion of the lesson.  
Example products: overhand throwing technique, movement to open space, letters of the FITT principle

Example 1:  Students will be able to (1. Audience) correctly execute (2. Action word) selected basketball offensive strategies (3. Product).  Be sure to describe the critical elements what strategies and 3-5 cues for each strategy.  

Example 2: SWBAT (1. Audience) describe (2. Behavior/action word) the basic components of a 1-3-1 zone defense in basketball (3. Product).  
Safety

Describe any safety concerns you will identify to students.  If no safety concerns are present, write “none.” 

Examples: cafeteria table in the corner, wet grass in the morning, hockey sticks below waist high

Equipment and Technology Needed

Specify number and type of equipment and technology needed in the lesson.

Example: 20 yoga mats, 1 yoga music CD, 1 music player, and 20 resistance bands

Critical Elements

Identify the skill, tactic or concept being taught in the lesson and then list the critical elements or cues necessary for students to perform it correctly as a numbered list.  Do not exceed five critical elements for each skill, tactic, strategy or concept.  Critical elements should align with the objectives.  
Example 1 - Defending space in man to man defense – 1) position self between ball carrier and target, 2) see ball and target, and 3) remain in close proximity to target 

Example 2 - Basketball Dribble: 1) use fingertips, not palm, 2) push down gradually on ball, don’t slap, 3) use proper amount of force so rebound of ball is hip high or slightly below (does vary depending on context), 4) distance from body is approximately forearm length, 5) keep head up

Assessment
Using a numbered list, identify the type of the assessment, when it will be administered and the conditions under which the assessment will be given.  If no assessment is administered during this lesson, write the word “none”.  Teacher observation and feedback are not considered forms of assessment.  

Example: 1) psychomotor assessment of yoga poses, 2) immediately following warm-up until conclusion of class, 3) students will be watching a teacher produced yoga video and performing the poses on the video.  While students are active, the teacher will evaluate them on the correctness of the poses according to the attached rubric.    

Floating Tasks

The warm up, setup and transition tasks may be inserted anywhere in the lesson plan and repeated as often as necessary.  For example, if there is a setup prior to the warm-up, copy and paste the "Setup (Help):" there.  If there is another setup just prior to the informing task of part one, copy and paste the "Setup (Help):" there as well.  If there are no additional setups in the lesson plan, do not paste "Setup (Help):" again.

Warm Up

Describe the activity used to prepare the body for physical activity.  The warm up can address health-related fitness components, previously learned material, or the content of the current lesson plan.  If part 1 is being used as both a major activity and a warm-up, do not past the “Warm-Up (Help)” anywhere in the lesson plan.
Example: Students will engage in a dynamic warm up consisting of skipping with trunk twists, grapevines with arm circles, and high knees down and back in the gym one time each.  

Example: Students will engage in a walking version of Band-Aid tag (then describe activity). 

Setup 

Identify the setup of all equipment and instructional materials at the point in the lesson plan when the setup will be executed.  For instance, if setting up towards the end of an informing task for the extension, write the setup between those two tasks.  A computer generated diagram may be provided.

Example: Four cones are positioned at the corners of the volleyball court lines to mark the playing area and all scarves spread out along the East wall on the floor.  

Transition Task

Explain how students will progress from one task to another.  These tasks are non-instructional, including but not limited to forming groups, changing formations, having students get equipment/task cards, etc. There is no set number of transition tasks within a lesson plan.

Examples 1: Students form groups of three, put the extra balls away and sit in front of the teacher with all equipment placed on the floor.   

Example 2: Students will be directed to, when I say go, stand up and get a partner, put one of their two scarves in the bin, and sit quietly next to their partner in front of the teacher. 

Lesson Introduction 
The introduction tells students what will be covered in the course of the lesson and why that learning is important. The introduction should link to the lesson objective/essential content. For lessons using the tactical approach, the introduction follows a game and includes specific questions that make clear to students the need to practice the skills or tactics being presented.  
Example 1: Today we will continue building your personal fitness program so that as adults, you can repeat this same task based upon your fitness level.    
Example 2 (tactical approach): How many of you, by a show of hands, executed a pick in roll during the game?  

Informing Task

Provide a detailed explanation of the learning task or activity. Teacher demonstration of a skill along with critical cues and shadowing may occur in this task.  The teacher may also communicate cognitive information in this task.  
Example (1st grade): Students in partners will sit 5 paces apart on the gym floor with their legs in a “V” shape.  Two cones are positioned side-by-side directly in the path between them.  Use two volunteers to demonstrate how this will look.  The task for students is to determine how to roll the ball back and forth without hitting the 
cones and without moving their arms to the side.  

Introductory Task

During this task students practice the skill or concept the teacher explained in the informing task.

Example 1 – Elementary: With a partner students practice rolling a playground ball back and forth.

Example 2 – Secondary: With partner students practice executing a lead pass.

Extending Task

Identify at least one variation in the informing task for the ENTIRE class.  Extending tasks may change one of several practice conditions (e.g., elements of space, effort, and relationship, number of players, height of a net, type of object used, speed of play, target size, rules etc.).  If however the variation greatly modifies the informing task, a new part (part 2, 3 etc.) is required as the changes constitute a whole new activity and not simply a variation of it.
Example: Students complete four passes prior to scoring, two of which must be forehand passes (Do not write: Students have already been participating in a regular 3 v 3 small sided game of Ultimate Frisbee).  

Challenge Task

Describe one variation that makes the task more difficult for students who are not fully challenged.   Challenge tasks ARE NOT provided to the class as a whole but to a selected student or group of students based on their performance.  They may or may not be used during instruction; it depends on the students.  Challenge tasks include options of equipment, distance, height, speed, rules, number of players and many other variables.  

Example 1: Increase the number of required passes to five prior to scoring

Example 2: Allow an active defense that can steal the ball
Simplifying Task

Describe one variation that makes the task easier for students who are struggling because the task is too difficult for them.  Simplifying tasks ARE NOT provided to the class as a whole but to a selected student or group of students based on their performance.  They may or may not be used during instruction; again it depends on the students.  

Example 1: Use a trainer volleyball or beach ball v. a regulation one

Example 2: Change the 3 v. 3 game to a 4 v. 2 with two all-time offense
Modification Task

Identify a type of disability for which you will be writing the accommodation.  Responses must be one of the following: Autistic Spectrum Disorder, ADHD, Down Syndrome, hearing impairment, visual impairment, cerebral palsy or intellectual disability.  Next, describe one possible modification related to the identified disability.  

Examples: Decrease size of playing area, increase the number of attempts permitted, allow a beach ball to be substituted and use a peer buddy 
Content Development Parts 2, 3 and So On

Create another content development part when you significantly change the activity.  For example, if you change from partner forearm passing in volleyball (students compete for the most consecutive) to partner setting, the activities are significantly different therefore requiring another content development part.  In such cases, list the four tasks again (Informing, Introductory, Extending, and Differentiation) with information specific to the new activity or teaching method.  If using stations, each station must be listed as a separate part (station 1 in part one, station 2 in part 2 and so on).  The final part may also be called the culminating task.  
Lesson Closure 

Explain what you will do to conclude the lesson.  Include questions/prompts that you will ask students relative to your essential content or objectives.  Your closure (questions, prompts, process, and methodology) must engage all students and be appropriately challenging.  
Example: Today we worked on self space and personal space; can anyone define them for me?  How did you self space change during the activity with the streamer and why?  

Reflection

First, critique the lesson plan itself.  You may discuss such things as the learning activities selected, the number of activities, effectiveness of transitions, appropriate of critical cues, etc.  Second, critique your teaching.  You may discuss such things as verbal mannerisms, teacher/student questioning, movement, feedback, student engagement, management, etc.  
