Sabbatical Leave Application

Submit electronically to Provost’s
Office

**The SaLe Committee will not consider incomplete applications***

Checklist
Please make sure you have included the following:

Dates of Proposed Sabbatical

Years of services/eligibility points
Department chair and dean signatures
Applicant signature
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Attachments

Curriculum vitae—Must not be longer than 8 pages.

Budget—See application for details on when a budget should be included.
Letter(s) of support—See application for details on when letters should be included.
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Narrative

@ Please make sure all sections have been completed and that the proposal is written in language that is
understandable to an educated layperson.

For any questions, please contact the co-chairs of the SaLe Committee:
Rachel McMullin rmcmullin@wcupa.edu and Jacqueline Van Schooneveld
jvanschooneveld@wcupa.edu
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West Chester University of Pennsylvania
APPLICATION FOR SABBATICAL LEAVE
Submit electronically to Provost Office (provost@wcupa.edu)

Please provide the following information:

First and Last Name:Pana Morrison
College: Education & Social Work

Department:Educational Foundations & F

Sabbatical Request (select one)

1 semester at full salary (requires 7 years of service as calculated below)

1 year at 'z salary (requires 7 years of service as calculated below)

1 year at full salary (requires 14 years of service as calculated below)

Semester(s) that sabbatical will be taken: SPring 2026

The semester(s) should take place the academic year following the application (i.e., applications
submitted in fall 2024 are for fall 2025 and/or spring 2026)

Eligibilit

Theggenezal rule of thumb is that you need 7 years of full-time service as a faculty member in the PASSHE
system for each sabbatical (including at least 5 years continuous service at WCU), but you do not need to
wait 7 years between sabbaticals. You cannot, however, apply any earlier than three (3) semesters following
the semester in which a previous sabbatical has been taken. To help ensure that you have enough years of
service to qualify for a sabbatical, please complete the following steps:

1.
2.

Semester and year that you began as a full-time faculty member in the PASSHE system: Spring

Give yourself one (1) seniority point for each semester of service 16

Do include semesters that fall between the time of application and the start of the proposed sabbatical. For instance,

if you are applying fall 2024 and the sabbatical would start fall 2025, include two points for fall 2024 and spring 2025.
Three points would be added for a sabbatical starting spring 2026.

Calculate points for any prior sabbaticals you have taken 0_ (number of sabbaticals)* X 14=0_
Enter 1 point for each prior 1 semester or 1 year (half pay) sabbatical you have taken. A full-year, full-pay sabbatical

equals 2 points. *After entering points for prior sabbaticals, remaining eligibility points will automatically calculate.

Then subtract that number from the total seniority points calculated in step 2 16

8

Divide the number in step 4 by two (2) to convert that number into years
This number must be at least 7 (years) to meet the minimum requirement for a 1 semester, full salary or 1 year, %

salary sabbatical. It must be at least 14 (years) for a 1-year, full salary sabbatical.

For those applying for promotion, see the WCU Tenure & Promotion Policy Ill.A.P2.iv and Appendix 4
(FAQ), Q3. You are encouraged to speak to your sabbatical activity in your promotion application.

The faculty member is responsible for ensuring that Chairperson’s and Dean’s comments and signatures are obtained on
time, and that the completed proposal (PDF) is emailed to the Provost's Office by the published deadline. Incomplete
applications or applications received after the published deadlines will not be reviewed by the SaLe Committee.




1. Project Abstract

(Maximum 150 words)

Please provide a short abstract summarizing your project and its outcomes.

This project will center on the completion of a co-authored book that provides
teacher-educators with resources for teaching about the historical and contemporary
practices of teacher unions in the United States. To be published in the Routledge Book
Series: Critical Perspectives on Teaching and Teachers' Work, the text will be a
collaboration with Dr. Erin Dyke of Oklahoma State University, and will include accessible
chapters introducing key concepts and examples of teacher union activism across the
country. Each chapter will include a transcribed interview with a current teacher that
provides real-world context to the chapters' main ideas.

This sabbatical will also result in several key outcomes based on this text, including: a) the
creation of units in EDF 255, EDF 300, and EDF 580 on teacher unionism & union
activism, b) university-wide presentations at WCU & Oklahoma State University, and c) a
presentation for the American Educational Research Association (AERA).

2. Merit of Project

(Maximum 150 words)

Please describe how you think your project meets the standards of merit described in Section C of the WCU
Sabbatical Policy.

Due to my scholarship on teacher union activists, I've often been asked by colleagues for an
accessible text exploring teacher unions. This sabbatical will allow me to create a text that | can
finally offer my colleagues and our students. Writing a text accessible to students will enhance
my skills in teaching about this subject matter and further my responsibility to the university
community via the development of undergraduate and graduate units in course offerings. What |
find most important about this project though, is that it provides me with the opportunity to fulfill
WCU's strategic commitment to enhancing the career and world readiness of our students. Too
often | have heard from our education graduates that they enter their future workplaces with no
foundational understanding of teacher unions and what they do. The completion of this
sabbatical project will support CESW in more fully preparing Pennsylvania’s future teachers.



3. Description of the Project and its Outcomes
(Maximum 1,500 words excluding references)

Please include:

a. Adiscussion of the background and significance of your project(s).

b. A detailed description of how the project(s) will be carried out (i.e., discussion of methodology,
procedures, and/or activities) and the time commitment required to complete the work.

c. A description of the outcomes of the project(s), including, but not limited to, any
scholarly/creative outputs and any competencies developed via professional development.

While most only hear about teacher unions during localized strikes, teachers taking concerted action
in their unions happens more frequently than one might read about in the news. Whether pushing
back against a discriminatory dress code policy in their school, curricular censorship in their district,
or funding cuts in their state, teachers and their unions take on efforts big and small that impact the
lives of their students as well as their work.

With important national shifts in teacher union leadership since 2010 (Charney, Hagopian &
Peterson, 2021), there has been a growing body of literature studying teacher unions, teacher union
caucuses, and union activism. This research has documented and analyzed how teachers in these
organizations operate, strategize, use technology, think, theorize, learn, struggle, and take action
(i.e., Asselin, 2019; Stark, 2019; Blanc, 2019; Brewer et al., 2018; Brown & Stern, 2018; Gautreaux,
2019; Maton, 2016; Meiners & Quinn, 2016; Morrison, 2018; Stern & Brown, 2016; Stern et al.,
2016; Maharaj & Bascia, 2021). In spite of this, such research is a rare inclusion in teacher
education programs, even those with expressed commitments to center questions of social justice.
As noted by Clay et al (2023), teacher preparation research and philosophy rarely involves
discussions of teachers as workers—and union members—who can seek change collectively.

This project will center on the completion of a co-authored book that addresses the disconnect
between this emerging scholarship on the profession of teaching and our preparation of future
teachers. The text will provide teacher-educators like myself and my CESW colleagues with
resources for teaching our undergraduate pre-service teachers about the historical and
contemporary practices of teacher unions and union activism in the United States. To be published
in the Routledge Book Series: Critical Perspectives on Teaching and Teachers' Work, the text will be
a collaboration with Dr. Erin Dyke of Oklahoma State University, and will include accessible chapters
introducing key concepts and examples of teacher union activism in schools and districts across the
country. Each chapter will conclude with an “educator insight” section containing a transcribed
interview with a current teacher reflecting on experiences that explain or exemplify the main
concepts of the chapter.

The intended audience is faculty in the fields of teacher education as well as students in the courses
they teach. This text could be assigned, for example, in undergraduate or graduate level courses in
the social foundations of education, curriculum studies, multicultural education, urban education,
teacher leadership, and introductory field work courses. Chapters that focus on specific topics (e.g.
book bans & curricular censorship) might also be relevant to other courses in fields such as Literacy,
English, Women’s and Gender Studies, labor studies, and African American studies, among others.
By drawing on a range of concrete examples, and centering the perspectives of practicing teachers,
the book will illustrate in an accessible way how U.S. educators can participate in collective action in
their unions.

To complete this project, | am proposing the following timeline, which includes a Spring 2026
sabbatical as essential to completing the text. To begin, we will first draft the introduction and five
core chapters of the book. Because our proposal includes transcribed interviews with current



4. Projected Work Plan

(Maximum 400 words)
Please include:

a. A detailed timeline that shows when project activities will be completed, including relevant work
to be completed before or after the sabbatical period. A table or list format is fine.

b. A brief discussion of the likelihood of project completion.

c. A discussion of contingency plans, if project completion is dependent on outside factors.

My co-author and | have already completed and submitted our proposal, which is currently
undergoing its final review by the series editors. Our next step is to work with the publishing
editor to secure a final contract for the book. We anticipate this to be secured by December
2024.

In anticipation of a Spring 2026 sabbatical, | propose the following timeline, which will be
essential in supporting my work toward a timely completion of the text as well as the course units
and other outcomes.

Between January 2025 and September 2025, we will complete drafts of the Introduction and 5
main topical chapters.

Between September 2025 and December 2025, we will develop interview protocols and seek
approval from our institutions’ IRBs. We will then begin outreach to teachers soliciting their
participation in the interviews.

Between January 2026 (start of sabbatical) and March 2026, we will conduct approximately 20
interviews, transcribe the interviews for member-checking, select between 5-10 interviews to
include in the text, and edit down those selections before a final member check.

Between April 2026 and May of 2026, we will begin revising the chapter drafts to align with
insights derived from the interviews.

In June 2026 we will send the final manuscript to the editors and | will begin developing units for
EDF 255, EDF 300, and EDF 588. The units will be completed prior to my department’s retreat in
August of 2026, where the faculty will review and vote on their inclusion in the courses. Also in
June, we will prepare proposals for the American Educational Research Association (AERA)
annual meeting in 2027. This proposal is due in July of 2026.

In August of 2026 we will organize in-person presentations of our text at both WCU and
Oklahoma State University for the Fall of 2026.

The bulk of this project is dependent upon myself and my co-author, with few outside factors that
could cause barriers. While we will rely on busy teachers as participants in this project, the
population includes thousands of educators involved in unions from across the country. We have
developed relationships with numerous teachers and unions via our scholarship, and have a
nation-wide network to draw on for participants. With the time a sabbatical provides, | will be



5. Letter(s) of support
Please include letter(s) of support if appropriate. Examples include:

a. Todocument the value and nature of a collaboration or of a location, the availability of
resources, or the feasibility of the project.

b. To document access to a restricted space, such as an archive, library, or lab facilities
needed to complete the project.

Are any letters attached?
a. YesX b. No

6. Budget

Please complete the sabbatical budget form if your proposed project depends on self or outside funding
beyond the award of the sabbatical itself, including for any of the following:

a. travel/lodging

b. purchase of equipment/materials or other operating expenses
c. paying student workers or consultants

d. fees for conferences, presentations, workshops, etc.

Budget is:
a. Attached b. Not applicable to projectX

Budget Elaboration: Please use this space to provide any contextual information that would aid the committee
in understanding your budget.

n/a



7. Project Benefits

(Maximum 500 words):

Please describe how your project will:
a. Enhance your own teaching or professional responsibilities and/or scholarly/creative
competencies.
b. Benefit your students, the university, your discipline, and/or the broader community.

This project will enhance my teaching in the social foundations of education. | currently teach
EDF 255, Evolution of Schooling in the US, EDF 300, Democracy & Education, and EDF 580,
History of American Education. All of these courses prepare future or current teachers as well
as provide general education or elective opportunities for the broader WCU student population.
This project, which will result in units that | will personally use in my sections of these classes
and that can be used by my colleagues who teach the other sections of these classes. By
developing this text and these units, students in CESW teacher preparation programs will be
provided with knowledge of their profession and the current landscape in which they will work
as educators.

This project will also enhance my own scholarly growth. The breadth of real-world examples to
be included in each chapter will provide important documentation of the last decade of teacher
union activism in the United States. My co-author and | have made important contributions in
the sub-field of teacher unionism and union activism (Dyke, 2022; Dyke & Muckian-Bates,
2019; Dyke et al., 2022; Dyke & Muckian-Bates, 2023; Morrison, 2018; Morrison &
Porter-Webb, 2019; Morrison, 2021; Morrison, 2024), and this project, which translates this
research into an assembled, accessible text for others to teach with, would solidify us as
leaders in the field.

Beyond this, however, we aim to bridge this scholarship with the teacher education literature to
illustrate a) the intertwinement of teachers’ pedagogical work in classrooms and their roles as
union members, as well as b) the critical need for teacher education to offer students
opportunities to learn about teacher unions. The literature on teacher education is plentiful, but
teacher union activism has largely been ignored in this scholarship. This absence makes this
text a unique contribution to the discourse on teacher education and the teacher education
curriculum. It is my hope that this contribution will support not only the broader field of teacher
preparation, but that it will also become a resource for my CESW colleagues.

References

Dyke, E. (2022). Educators’ working conditions are students’ learning conditions: Differences in
the literature with and for contemporary educator movements. In Diana D’Amico-Pawlewicz
(Ed.) Walkout! Teacher militancy, activism, and school reform, Information Age Publishing, pp.
63-81.

Dyke, E., & Muckian-Bates, B. (2019). Educators striking for a better world: The significance of
social movement and solidarity unionisms. Berkeley Review of Education, 9(1).
https://escholarship.org/uc/item/7zk5p5sw

Dyke, E., & Muckian-Bates, B. (2023). Rank-and-file rebels: Theories of power and change in
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8. Description of Meritorious Service

(Maximum 800 words)
Please see the description provided in Section D of the WCU Sabbatical Policy.

Note: If you have previously had a sabbatical, only include activities that have occurred since your last
sabbatical.

Academic Service

| have served as the Secretary and Treasurer (2021-2024) and co-chair (2024-2027) for the
Teachers’ Work/Teachers Union Special Interest Group (SIG) of the American Educational
Research Association (AERA). AERA is the premier educational research society in the
United States, supporting 12 divisions and 150 SIGs to comprehensively represent all
aspects of research in the field of education. Our SIG referees dozens of submissions for
presentations and awards at the annual meeting. In my roles, | have worked with other
elected leaders to develop our annual programs, a graduate student and academic paper
award, and a special issue of the journal, Workplace: A Journal for Academic Labor, for
which | will serve as co-editor.

University Service

Supporting my scholarship on teacher unions, much of my service to the university
community has come via my roles in our faculty union. | served as Co-chair of APSCUF’s
Social Justice Committee from 2018- 2021. During that time, | facilitated several projects
(e.g. creation of the APSCUF Advocate Program & Member Support Chair), which have led
to permanent revisions of the chapter’s operations and bylaws. These efforts have been
aimed at creating a union culture that will inclusively serve members for years to come.

After this role | was elected as Recording Secretary for our chapter. This has given me the
opportunity to attend weekly meetings that include members, union leaders, university
administration, and lawmakers. | take careful notes, organize agendas, and provide technical
expertise that supports our union in thoroughly representing faculty. Additionally, | have
served as a State Delegate to the APSCUF Legislative Assembly since 2019, where | have
introduced and passed several resolutions.

| have also engaged in university service that supports extra-curricular learning opportunities
on campus. | co-organize two annual Speaker Series sponsored by our department’s
Masters in Transformative Education and Social Change. We have hosted over 20
educational scholars who have brought discussions of their work to not only students in the
master’s program, but also to the wider WCU community.

| have participated in the Honors Student Association Research Scholars Program, working
on three different research projects with Honors undergraduates. Since 2022 | have worked
as faculty advisor for the WCU chapter of the Student Pennsylvania State Educators
Association (SPSEA). With the SPSEA, | have supported the students in organizing an
annual conference at WCU, a coordinated service trip to the Villanova Fall Fest & Special
Olympics, and attendance at the state-wide SPSEA conference each Spring. This past year
in particular, our chapter won an award at the state-wide conference for “most growth.”
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Endorsements and Comments

a. Chairperson
N.B. If the applicant is the Department Chair, this form must be signed by the Assistant Chair or, if there is
no Assistant Chair, a senior tenured member of the Department.

Please indicate your recommendation regarding the funding of this application and comment below on
the relevancy and potential benefits of the described project.

I'm excited to offer my full support to Dr. Morrison's sabbatical application. The
problems facing contemporary education in America require that teachers learn to
organize and advocate for their profession, their colleagues, and above all, their
students. In our efforts to address the multitude of PDE required competencies the
need for preparation in teacher activism and engagement just doesn't receive the
attention it so desperately deserves. Dana's project will help us to rectify that deficit.

Chairperson signature: Date: 9/6/2024

b. Dean
Dean recommendation: Please indicate your recommendation regarding the funding of this
application and comment below on the relevancy and potential benefits of the described project.

| full support this proposal. Most of candidates are leaving our programs entering
into unionized employment with little to no knowledge of the unions. This project
will fill a gap in the literature that is accessible to new teachers. Dr. Morrison is
more than capable and has the expertise to complete this project.

Dean signature: fﬂ? q m Date:09/13/24

Signature of applicant

| certify that the information | have presented is accurate and contains no omission of fact.

Faculty applicant signature: Date: 9/5/2024

N.B. The application will be submitted electronically in PDF form to Provost@wcupa.edu. Please
follow the procedures for submission as outlined under Sabbatical Leave on the Provost’s

webpage.



https://www.wcupa.edu/_admin/faculty-personnel-items/sabbaticalLeave.aspx
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	First & Last Name: Dana Morrison
	College: Education & Social Work
	Department: Educational Foundations & Policy Studies 
	1semester/full salary: Yes
	1year/half salary: Off
	1year/full salary: Off
	Semester(s) Sabbatical will be taken: Spring 2026
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	Project Abstract: This project will center on the completion of a co-authored book that provides teacher-educators with resources for teaching about the historical and contemporary practices of teacher unions in the United States. To be published in the Routledge Book Series: Critical Perspectives on Teaching and Teachers' Work, the text will be a collaboration with Dr. Erin Dyke of Oklahoma State University, and will include accessible chapters introducing key concepts and examples of teacher union activism across the country. Each chapter will include a transcribed interview with a current teacher that provides real-world context to the chapters' main ideas. 



This sabbatical will also result in several key outcomes based on this text, including: a) the creation of units in EDF 255, EDF 300, and EDF 580 on teacher unionism & union activism, b) university-wide presentations at WCU & Oklahoma State University, and c) a presentation for the American Educational Research Association (AERA). 






	Describe merit of project: Due to my scholarship on teacher union activists, I’ve often been asked by colleagues for an accessible text exploring teacher unions. This sabbatical will allow me to create a text that I can finally offer my colleagues and our students. Writing a text accessible to students will enhance my skills in teaching about this subject matter and further my responsibility to the university community via the development of undergraduate and graduate units in course offerings. What I find most important about this project though, is that it provides me with the opportunity to fulfill WCU's strategic commitment to enhancing the career and world readiness of our students. Too often I have heard from our education graduates that they enter their future workplaces with no foundational understanding of teacher unions and what they do. The completion of this sabbatical project will support CESW in more fully preparing Pennsylvania’s future teachers. 

	Description of Project and Outcomes: While most only hear about teacher unions during localized strikes, teachers taking concerted action in their unions happens more frequently than one might read about in the news. Whether pushing back against a discriminatory dress code policy in their school, curricular censorship in their district, or funding cuts in their state, teachers and their unions take on efforts big and small that impact the lives of their students as well as their work. 

With important national shifts in teacher union leadership since 2010 (Charney, Hagopian & Peterson, 2021), there has been a growing body of literature studying teacher unions, teacher union caucuses, and union activism. This research has documented and analyzed how teachers in these organizations operate, strategize, use technology, think, theorize, learn, struggle, and take action (i.e., Asselin, 2019; Stark, 2019; Blanc, 2019; Brewer et al., 2018; Brown & Stern, 2018; Gautreaux, 2019; Maton, 2016; Meiners & Quinn, 2016; Morrison, 2018; Stern & Brown, 2016; Stern et al., 2016; Maharaj & Bascia, 2021). In spite of this, such research is a rare inclusion in teacher education programs, even those with expressed commitments to center questions of social justice.  As noted by Clay et al (2023), teacher preparation research and philosophy rarely involves discussions of teachers as workers–and union members–who can seek change collectively. 

This project will center on the completion of a co-authored book that addresses the disconnect between this emerging scholarship on the profession of teaching and our preparation of future teachers. The text will provide teacher-educators like myself and my CESW colleagues with resources for teaching our undergraduate pre-service teachers about the historical and contemporary practices of teacher unions and union activism in the United States. To be published in the Routledge Book Series: Critical Perspectives on Teaching and Teachers' Work, the text will be a collaboration with Dr. Erin Dyke of Oklahoma State University, and will include accessible chapters introducing key concepts and examples of teacher union activism in schools and districts across the country. Each chapter will conclude with an “educator insight” section containing a transcribed interview with a current teacher reflecting on experiences that explain or exemplify the main concepts of the chapter. 

The intended audience is faculty in the fields of teacher education as well as students in the courses they teach. This text could be assigned, for example, in undergraduate or graduate level courses in the social foundations of education, curriculum studies, multicultural education, urban education, teacher leadership, and introductory field work courses. Chapters that focus on specific topics (e.g. book bans & curricular censorship) might also be relevant to other courses in fields such as Literacy, English, Women’s and Gender Studies, labor studies, and African American studies, among others. By drawing on a range of concrete examples, and centering the perspectives of practicing teachers, the book will illustrate in an accessible way how U.S. educators can participate in collective action in their unions.

To complete this project, I am proposing the following timeline, which includes a Spring 2026 sabbatical as essential to completing the text. To begin, we will first draft the introduction and five core chapters of the book. Because our proposal includes transcribed interviews with current teachers that explain or exemplify the main concepts of each chapter, we will first need to solidify the main concepts in drafts before moving forward. Once these are completed, we will develop our interview protocols and seek approval from our institutions’ IRBs. 

At the beginning of a Spring 2026 sabbatical, we will begin outreach to teachers soliciting their participation in the interviews. We will be undertaking a purposive sampling procedure, identifying participants based on the specific experiences and knowledge they can provide related to a chapter in the text. In order to provide the most educative interview in our “educator insight” sections, we will conduct approximately 20 interviews in total before selecting and editing the 5-10 we will include in the text. Each interview will be between 1-1.5 hours in length and center on unique interview questions targeted for each participant based on their connection to a chapter. I will conduct interviews in-person for teachers within driving distance of Philadelphia (e.g. New York City, Baltimore, Washington, DC, etc.). With large communities of activist teacher union members, these cities will be primary sites for participants. Interviews that cannot be conducted in person will be completed on Zoom. I anticipate the process of conducting interviews will take between 30-50 hours (depending on travel). 

Once the interviews are completed, we will create transcriptions and conduct a member-check with the participants. It is at this time that we will identify which of the interviews to include in the text and edit down the selected transcriptions, focusing on the components that most explain or exemplify the major concepts of a chapter. We will then complete a final member-check with the participant. Careful transcription, editing, and communication with participants will likely take between 60 and 70 hours, but could be lessened if the support of a graduate assistant can be obtained. With possible travel and scheduling with busy, working, participants, we anticipate that the interview process will take 2-3 months to complete. 

As the interviews are being edited, we will begin revising the chapter drafts to align with insights derived from the interviews. Once the interview process is complete, we will begin final edits to the chapters and write the conclusion to our text, which will also include insights from the teacher-participants. The final version of the text will then be submitted to the series editors for internal and blinded peer review. 

During this time of review, I will begin developing units for EDF 255, EDF 300, and EDF 588 that center on the text. These units will reflect key SLO’s for the courses, but also broader programmatic goals as well as the CESW mission to prepare “professionals who advance social justice and address the contemporary challenges of a global society.” 

At this time my co-author and I will also prepare proposals for the American Educational Research Association (AERA) annual meeting in 2027. The proposals are due in July of 2026 and will introduce our text to the academic community at the largest conference in the field. We will submit two different proposals to reach a broad audience including the Teachers Union/Teacher’s Work Special Interest Group as well as Division K, Teaching & Teacher Education. 

Finally, we will organize in-person presentations based on our text at both WCU and Oklahoma State University for the Fall of 2026. These events will take place toward the beginning of the semester and will be geared toward education faculty and students, but will also be open to those in other related fields. 
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	Projected work plan: My co-author and I have already completed and submitted our proposal, which is currently undergoing its final review by the series editors. Our next step is to work with the publishing editor to secure a final contract for the book. We anticipate this to be secured by December 2024.

In anticipation of a Spring 2026 sabbatical, I propose the following timeline, which will be essential in supporting my work toward a timely completion of the text as well as the course units and other outcomes. 

Between January 2025 and September 2025, we will complete drafts of the Introduction and 5 main topical chapters. 

Between September 2025 and December 2025, we will develop interview protocols and seek approval from our institutions’ IRBs. We will then begin outreach to teachers soliciting their participation in the interviews. 

Between January 2026 (start of sabbatical) and March 2026, we will conduct approximately 20 interviews, transcribe the interviews for member-checking, select between 5-10 interviews to include in the text, and edit down those selections before a final member check. 

Between April 2026 and May of 2026, we will begin revising the chapter drafts to align with insights derived from the interviews. 

In June 2026 we will send the final manuscript to the editors and I will begin developing units for EDF 255, EDF 300, and EDF 588. The units will be completed prior to my department’s retreat in August of 2026, where the faculty will review and vote on their inclusion in the courses. Also in June, we will prepare proposals for the American Educational Research Association (AERA) annual meeting in 2027. This proposal is due in July of 2026. 

In August of 2026 we will organize in-person presentations of our text at both WCU and Oklahoma State University for the Fall of 2026.


The bulk of this project is dependent upon myself and my co-author, with few outside factors that could cause barriers. While we will rely on busy teachers as participants in this project, the population includes thousands of educators involved in unions from across the country. We have developed relationships with numerous teachers and unions via our scholarship, and have a nation-wide network to draw on for participants.  With the time a sabbatical provides, I will be able to utilize these networks to collect, transcribe, and edit the educator interviews that are a critical component of the book.


	Yes, letters of support: X
	No, letters of support: 
	Budget attached: 
	Budget not applicable to project: X
	Budget Elaboration: n/a
	Project Benefits: This project will enhance my teaching in the social foundations of education. I currently teach EDF 255, Evolution of Schooling in the US, EDF 300, Democracy & Education, and EDF 580, History of American Education. All of these courses prepare future or current teachers as well as provide general education or elective opportunities for the broader WCU student population. This project, which will result in units that I will personally use in my sections of these classes and that can be used by my colleagues who teach the other sections of these classes. By developing this text and these units, students in CESW teacher preparation programs will be provided with knowledge of their profession and the current landscape in which they will work as educators. 

This project will also enhance my own scholarly growth. The breadth of real-world examples to be included in each chapter will provide important documentation of the last decade of teacher union activism in the United States. My co-author and I have made important contributions in the sub-field of teacher unionism and union activism (Dyke, 2022; Dyke & Muckian-Bates, 2019; Dyke et al., 2022; Dyke & Muckian-Bates, 2023; Morrison, 2018; Morrison & Porter-Webb, 2019; Morrison, 2021; Morrison, 2024), and this project, which translates this research into an assembled, accessible text for others to teach with, would solidify us as leaders in the field.

Beyond this, however, we aim to bridge this scholarship with the teacher education literature to illustrate a) the intertwinement of teachers’ pedagogical work in classrooms and their roles as union members, as well as b) the critical need for teacher education to offer students opportunities to learn about teacher unions. The literature on teacher education is plentiful, but teacher union activism has largely been ignored in this scholarship. This absence makes this text a unique contribution to the discourse on teacher education and the teacher education curriculum. It is my hope that this contribution will support not only the broader field of teacher preparation, but that it will also become a resource for my CESW colleagues. 
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	Description of Meritorious Service: Academic Service

I have served as the Secretary and Treasurer (2021-2024) and co-chair (2024-2027) for the Teachers’ Work/Teachers Union Special Interest Group (SIG) of the American Educational Research Association (AERA). AERA is the premier educational research society in the United States, supporting 12 divisions and 150 SIGs to comprehensively represent all aspects of research in the field of education. Our SIG referees dozens of submissions for presentations and awards at the annual meeting. In my roles, I have worked with other elected leaders to develop our annual programs, a graduate student and academic paper award, and a special issue of the journal, Workplace: A Journal for Academic Labor, for which I will serve as co-editor. 


University Service

Supporting my scholarship on teacher unions, much of my service to the university community has come via my roles in our faculty union. I served as Co-chair of APSCUF’s Social Justice Committee from 2018- 2021. During that time, I facilitated several projects (e.g. creation of the APSCUF Advocate Program & Member Support Chair), which have led to permanent revisions of the chapter’s operations and bylaws. These efforts have been aimed at creating a union culture that will inclusively serve members for years to come. 

After this role I was elected as Recording Secretary for our chapter. This has given me the opportunity to attend weekly meetings that include members, union leaders, university administration, and lawmakers. I take careful notes, organize agendas, and provide technical expertise that supports our union in thoroughly representing faculty. Additionally, I have served as a State Delegate to the APSCUF Legislative Assembly since 2019, where I have introduced and passed several resolutions. 

I have also engaged in university service that supports extra-curricular learning opportunities on campus. I co-organize two annual Speaker Series sponsored by our department’s Masters in Transformative Education and Social Change. We have hosted over 20 educational scholars who have brought discussions of their work to not only students in the master’s program, but also to the wider WCU community. 

I have participated in the Honors Student Association Research Scholars Program, working on three different research projects with Honors undergraduates. Since 2022 I have worked as faculty advisor for the WCU chapter of the Student Pennsylvania State Educators Association (SPSEA). With the SPSEA, I have supported the students in organizing an annual conference at WCU, a coordinated service trip to the Villanova Fall Fest & Special Olympics, and attendance at the state-wide SPSEA conference each Spring. This past year in particular, our chapter won an award at the state-wide conference for “most growth.” 
 
College Service 

I served as a member of the First Year Experience Meta-Disciplinary Committee for CESW. In this committee, I developed the first syllabus submitted to CAPC for the FYE course in the CESW. I also worked as a member of the teaching team for the pilot of the first FYE class in the Fall of 2018. 
 
I have been a member of the CESW Diversity Committee since the Fall of 2019. This committee has served as a sounding board for DEIJ initiatives in all departments within the CESW and has become a space of interdepartmental collaboration for programs such as the Urban Teacher Track (UTT) and the Community Immersive Semester for Educators (CISE). Both of these programs have sought to create pathways within our Early Grades Preparation (EGP) program for students to build skills that will assist them in serving urban community schools.  I have participated in the committees working on the development of both of these programs since their inception, and was a core teaching member of the CISE program from 2019-2022. 
 
I have also served as a Dissertation Committee Member for three students in CESW’s Doctoral program in Educational Policy, Planning, and Administration. In the past year I also joined the newly formed CESW Legislative committee, which has been charged by the Dean to identify local and national legislation that impacts the work and mission of CESW. I have also served my first year (2023-24) as my department’s representative on the CESW Scholarship committee, where we review student applications for college-level scholarships. 

Departmental Service 

I have served on two search committees (2019, co-chair; 2022, member), the department appeals committee, and the undergraduate curriculum development committee. Since my tenure I have also taken on work in the evaluation committee, coordinating all observations for the department from 2023-present. I have also taken on leadership roles within the department including Co-coordinator for the Masters in Transformative Education and Social Change (2020-21), Assistant Chair (2021-present), and Assessment Coordinator (2021-present). These have prepared me for further leadership in my department, which I hope to take on after the completion of this sabbatical. 

	Chairperson Comments: I'm excited to offer my full support to Dr. Morrison's sabbatical application. The problems facing contemporary education in America require that teachers learn to organize and advocate for their profession, their colleagues, and above all, their students. In our efforts to address the multitude of PDE required competencies the need for preparation in teacher activism and engagement just doesn't receive the attention it so desperately deserves.  Dana's project will help us to rectify that deficit.  I look forward to seeing the benfits her sabbatical will have on our courses and the students in them.
	Date Chair Signed: 9/6/2024
	Dean Comments: I full support this proposal. Most of candidates are leaving our programs entering into unionized employment with little to no knowledge of the unions. This project will fill a gap in the literature that is accessible to new teachers. Dr. Morrison is more than capable and has the expertise to complete this project.
	Date Dean Signed: 09/13/24
	Date Faculty Signed: 9/5/2024


