Multiple files are bound together in this PDF Package.

Adobe recommends using Adobe Reader or Adobe Acrobat version 8 or later to work with
documents contained within a PDF Package. By updating to the latest version, you'll enjoy
the following benefits:

- Efficient, integrated PDF viewing
- Easy printing

« Quick searches

Don’t have the latest version of Adobe Reader?

Click here to download the latest version of Adobe Reader

If you already have Adobe Reader 8,
click a file in this PDF Package to view it.



http://www.adobe.com/products/acrobat/readstep2.html


Diverse Communities Courses:
A Handbook to Guide Proposals

Contents
Steps for Proposing a Diverse Communities Course page 2
Common Problems page 4
Key Terms page 6
Diverse Communities Course Proposal Assessment Matrix page 7

Created by the 2006-07 CAPC Diverse Communities Subcommittee:
Rodney Mader, Chair
Chris Awuyah
Maria Purciello
Lynn Spradlin
Rick Voss

page 1





page 2

Steps for proposing a Diverse Communities course

Any faculty member may submit a proposal for a course to receive a Diverse Communities
designation, or a “J” attribute in the course listings. Faculty are encouraged, however, to
develop entirely new, or substantially new, courses that engage the values of the Diverse
Communities designation rather than simply retro-fitting an existing course to match the criteria.

The Application for Proposed Diverse Communities Course will consist of three parts:
1. Narrative
2. Syllabus and schedule
3. Bibliography

Please note that these three parts are exclusive of CAPC Course Action Forms. These include
the Course Approval or Modification Form and General Education Cover Sheet. The latter is
necessary because a J course is de facto part of the General Education curriculum. As part of
the Gen Ed Cover Sheet, you are asked to provide a narrative that explains how the course fits
into Gen Ed, and explain how it fulfills three Gen Ed goals. There is overlap between two other
elements of the Gen Ed Cover Sheet and the Application for Proposed Diverse Communities
Course—the course syllabus and a bibliography—so only one of each of these is required.

A full application package, then, requires the following pieces:

1. Course Approval or Modification Form
2. General Education Cover Sheet
a. Narrative
3. Application for Proposed Diverse Communities Course
a. Narrative
b. Syllabus
c. Bibliography

Application for Proposed Diverse Communities Course

Following are guidelines for the three parts of the Application for Proposed Diverse
Communities Course. Completing these steps in the application will allow the application itself to
be used as an outline for producing/organizing the course content

Narrative

1. In the narrative, explain how structural inequalities (in the area that is the course’s
topic/subject area) are established by, and maintained by and exploited by, a dominant
culture so as to marginalize certain peoples (and their concepts/practices) who in turn
negotiate and contest the status and meaning of the concepts and practices of this
dominant culture so as to resist and/or modify them. Focusing on “how” this is done
requires a strong theoretical framework which clearly specifies the nature and workings of
relations between peoples, power and structures.

a. Do not place emphasis on cataloguing “differences” in practices and/or concepts
(except as evidence of structural inequalities’ existence and operations).

2. In the narrative, emphasize how a particular practice/concept achieves status as the

accepted standard, thereby marginalizing others. Also, emphasize the mechanisms and
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systems for maintaining and exploiting that status so that those with other
practices/concepts are prevented from attaining power in that arena.

3. In the narrative, describe how institutions and practices are/become the products of
structural inequalities (again in terms of the topic/subject of the course), and how these
“products” are used by the dominant culture to subjugate the “others” by reinforcing
schemes of oppression (in matters that are the subject/topic of the course).

4. Inthe narrative, explain, from a marginalized people’s perspective, the modes and
practices of resistance and negotiation by those marginalized peoples to the prevailing
concepts/practices that are determined by the dominant culture.

Syllabus and schedule
1. Inthe syllabus, provide a detailed explanation of the course and its objectives. The
syllabus should adhere to all of the criteria established by University Policy (and sent out
before the beginning of each semester by the Provost’s office).

a. Diverse Communities courses should also be clearly identified as Diverse
Communities courses, and should include General Education statements,
objectives, and the ways that the course fulfills General Education goals.

2. In the schedule, clearly indicate the theories that inform the class work at any given point
(week, unit, etc.).

3. In the assignments, clearly indicate the ways that assignments embody or put into
practice the theories of oppression indicated in the narrative.

Bibliography
1. The Bibliography should include the major works in the field that identify the approach(es)

used in the course, as well as any further works that inform your ideas or pedagogy.

J-Course Objectives for guiding the syllabus and course content:

1. Students will be able to identify, compare, and differentiate critical issues related to
historically marginalized groups;

2. Students will demonstrate the ability to effectively apply theoretical framework(s) to
analyze structural inequities relative to groups/content studied,;

3. Students will be able to articulate an informed and reasoned openness to differences
related to groups studied,;

4. Students will be able to assess and evaluate broad social policies and practices in light of
the university's goal of graduating students who are committed to creating a just and
equitable society.
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Common Problems
1. An Exclusive Emphasis on “Differences”

problem: A listing or description of different practices—those of the dominant peoples
versus those of marginalized peoples—is the only manifestation of the contest around
standard practices and resistance to them.

Cataloguing these differences is just the first step in understanding them. Listing
differences should be secondary to educating students about how these differences
are created and exploited by the dominant culture (to establish and maintain
dominance), and how the characteristics prescribed/established by the dominant
culture are resisted and negotiated by marginalized groups.

solution: Provide a theoretical explanation for HOW the noted differences arise, HOW
and WHY these differences are embraced/dismissed/quashed by a dominant culture,
HOW these differences reflect and rely upon structural inequalities to maintain the
status quo, HOW these structural inequalities and resulting dominance are resisted
and negotiated by marginalized groups, and HOW these differences are a
manifestation of the competition for authority.

This solution requires a strong foundation in theory (see the next section).

2. Lack of Explicit Theory

problem: “Piles” of facts (typically about “difference”) are presented, but no theoretical
framework for understanding how these differences arise, how they operate (to
dominate and/or resist), and what sustains them is provided.

Without a theoretical framework, students do not know “how to think about what.” As a
result, students can be fooled into thinking that “knowing differences” is the same as
understanding the creation and function of differences for purposes of marginalizing
peoples and of resisting marginalization.

solution: Theory is necessary in order to show students HOW hegemony, oppression,
and structural inequities are linked so as to guide them to an understanding of how
differences are more than simple distinctions between behaviors/practices/cultures.

Diverse Communities courses are not meant to be courses in theory. Classes centered
on theoretical debates or nuances of any chosen theory are not the committee’s intent.
Rather, the committee is concerned that there be some guiding framework to help
students understand what they see, read, and hear. An appropriate theory can be
simplified to the level of the course and the students’ capabilities.

Theory is a set of organizational principles (formally stated) of well-specified relations
between well-defined phenomena. Theory tells students how a dominant practice
emerges, creates structural inequalities, exploits those structural inequalities to
marginalize other practices, and maintain its dominance.

There are many theories available to applicants. Some useful theories from various
disciplines include:

Feminism

Functionalism

Critical Race Theory

Marxism
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Post-colonialism
Postmodernism

Queer Theory

Social Conflict Theory
Social Stratification Theory
Structural Functionalism
Symbolic Interaction Theory

Proposals should include specific information about their theoretical approach in the
narrative, and should also include specific references to the theory in the syllabus and
course schedule.

3. A Lack of Correspondence Between Narrative and Syllabus

problem: The narrative includes a brief mention of a theory to be employed, but there are
no readings or class time dedicated to explaining the theory; OR the narrative mentions
the marginalized groups covered in the course, but readings do not address the groups
and the manners by which they are marginalized and resist; OR class work, projects, or
assignments do not match the issues covered in the narrative.

solution: These problems (most likely) stem from trying to “shoehorn” diverse community
requirements into what a course already does, making the issues of diverse communities
“fit” the course rather than modifying the course around the diverse communities’ issues.
One solution is to step back and re-envision the course, eliminating what doesn't fit the
terms of the J-course, and adding elements that might update or offer alternatives to
existing approaches.

(Much of the material collected above was written by former J-course committee members,
particularly Jake Lewandowski.)
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Key Terms
Here are explanations of some of the key terms used by the Diverse Communities program.

diverse communities perspective: A perspective that includes sensitivity to the historical,
cultural, and ideological sources of structural inequality and of unequal privilege, as well as the
ability to understand a situation or issue from the perspective of someone in a historically
marginalized group. This includes but isn’t limited to the ability to understand the modes and
practices of resistance and negotiation by those marginalized peoples to the prevailing concepts
or practices that are determined by the dominant culture.

historically marginalized groups: those groups of people who have been historically and
systematically excluded from advantage, or oppressed by a dominant group. Categories of
marginalization have included race, ethnicity, class, gender, sexual orientation, religion, physical
ability, and immigrant status.

reasoned openness: an attitude that includes acknowledging the viewpoints of others,
approaching them with objectivity, and understanding the factual bases of differences in power
between dominant and marginalized groups. In addition, a reasoned openness to diversity
includes valuing the experiences and perspectives of historically marginalized peoples.

structural inequality: a process and a set of institutional relationships by which groups are
historically and systematically excluded from advantage or oppressed by a dominant group.
These inequalities are established and maintained by the dominant group, which results in the
marginalization of other peoples and their concepts or practices. These marginalized groups in
turn negotiate and contest the status and meaning of the concepts and practices of the
dominant group.





Diverse Communities Course Proposal Assessment Matrix

This is the matrix used by the committee to evaluate proposals.
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1) Narrative: 0 1 2 3
Explanation of which Criterion not Criterion is mentioned | Criterion is discussed Criterion is discussed
historically addressed but not adequately but notin a in a substantive

marginalized groups
(based on gender,
race, class, ethnicity,
religion, disability,
sexuality, etc.) are
substantively studied

developed

substantive manner

manner

Explanation of how
theoretical framework
of the course provides
an analysis of
structural inequities

Criteria are not
addressed

Criteria are mentioned
but not adequately
developed

One element is
addressed but not
both theoretical
framework and
analysis of structural

Criteria are
incorporated in a
substantive manner

inequities
Explanation of how Criterion is not Criterion is addressed | Criterion is addressed, | Criterion is addressed
the course fosters an addressed in a superficial manner | but notin a in a substantive

informed and
reasoned openness
to, and understanding
of differences

substantive manner

manner

Explanation of how
the course furthers the
university’s goal of
graduating students
who are committed to
creating a just and
equitable society

Criterion is not
addressed

Criterion is addressed
in a superficial
manner, e.g., there is
mention of university
goals, but links to
course objectives is
unclear or
undeveloped

Criterion is addressed,
but notin a
substantive manner

Criterion is addressed
in a substantive
manner and is
transparent in course
objectives and/or
assignments

2) Syllabus and
Course Outline:

Required readings
reflect the approaches
listed above

Criterion is not
addressed

Criterion is addressed,
but not transparent in
required readings

Criterion is addressed,
but notin a
substantive manner

Criterion is addressed
in a substantive
manner

Course objectives
reflect the approaches
listed above

Criterion is not
addressed

Criterion is addressed,
but not transparent in
course objectives

Criterion is addressed,
but notin a
substantive manner

Criterion is addressed
in a substantive
manner

Course organization
reflects the
approaches listed
above

Criterion is not
addressed

Criterion is addressed,
but not transparent in
course organization

Criterion is addressed,
but notin a
substantive manner

Criterion is addressed
in a substantive
manner

Assignments reflect
the approaches listed
above

Criterion is not
addressed

Criterion is mentioned,
but not transparent in
course assignments

Criterion is addressed,
but notin a
substantive manner

Criterion is addressed
in a substantive
manner

3) Bibliography

Reflects the Criterion is not Criterion is minimally Criterion is reflected, Criterion is reflected in
instructor’'s reflected reflected but notin a a substantive manner
preparation to teach a substantive manner

diverse communities

course

4) Accompanying

Forms:

General Education Not attached Incomplete Complete and

Cover Sheet attached

Course Approval or Not attached Incomplete Complete and
Modification Form attached

Developed by Diverse Communities Subcommittee, 12-16-03.
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Please email this form to dshafer@wcupa.edu after all signatures have been obtained.

Application for Proposed Diverse Communities Courses
Cover Sheet

To propose a diversity course, please include the following information and supporting materials in the
application package. Use this sheet as the first page of the package, checking off documentation on the list.

1) Narrative:

X Explanation of which historically marginalized groups (based on gender, race, class, ethnicity,
religion, disability, sexuality, etc.) are substantively studied in the course.

<] Explanation of how the theoretical framework of the course provides an analysis of structural
inequalities.

[X] Explanation of how the course fosters an informed and reasoned openness to, and
understanding of difference.

[XI Explanation of how the course furthers the university’s goal of graduating students who are
committed to creating a just and equitable society.

2) Syllabus and Course Outline:
[XI Required readings reflect the approaches listed above.
[XI Course objectives reflect the approaches listed above.
[XI Course organization reflects the approaches listed above.
X}  Assignments reflect the approaches listed above.
3) Bibliography:
X  Reflects the instructor’s preparation to teach a diverse communities course.
4) Accompanying Forms:
[XI General Education Cover Sheet (green)
Xl Completed and signed Course Approval or Modification form (yellow)
N. B. A awose being aonsidered as a diverse communities requirement musst already exist in the acaderric data base as a cowse.
The complete packet should be sent to the Associate Vice President of Academic Affairs at 143 Bull Center

for distribution. For further information, please contact the Associate Vice President for Academic Affairs
office (x3551).

Date of Committ[?v/
Approved [ JFurther development requested [CINot approved

Signature of Committee Chair: %\U_’ W CL(&LA / ([0

8/2006






Please email this form to dshafer@wcupa.edu after all signatures have been obtained,

West Chester University
Course Approval or Modification Form

This form is to be completed for course approvals or for modification of existing courses. Processing procedures are given on the following pages.

CAPC encourages faculty members to take into consideration in their syllabus design the new scholarship on race and gender. It is also appropriate that they adjust

pedagogical techniques to respect religious diversity and to accommodate any physical or learning disabilities in their students.

Academic Unit:

Department:

Division: [X] Undergraduate [ ] Graduate
Nature of Action:

[J Addition of Course

[] Deletion of Course

Credit Increase

Credit Decrease

Credit Decrease

Title Change

Number Change
Abbreviation Change
Prerequisite Change
Interdisciplinary Approval
Diverse Communities
Culture Cluster Approval
Other:

OOXOOO0O00O00

Proposed Starting Date (See Instructions): 08 /25 / 2008
Purpose of Course:

[XI General Requirement

[0 Major Program Requirement

X Major Program Elective

[CJ Minor Program Elective

] New Program/Concentration Requirement

Present

Course Title: World Communism
Course Abbrev. & No.: HIS 424
Student Credits: 3

Faculty Contact Credit: 3

If not equivalent to student credits please check: [l

Proposed
Course Title:

Course Abbrev. & No.:
Student Credits:
Faculty Contact Credit:

Course title for Master Schedule;

Rationale for Change: Seeking diverse communities
designation

Course Description for insertion in University
Catalog.

Attach course syllabus and bibliography to this form,

May this course be taken again for credit?

OYes XNo
How often will this course be offered?
Resources: Are the following resources adequate?

If not, attach a statement explaining how your
department will address the inadequacy.

FACULTY X yes [] no

FACILITIES B yes [ no

LIBRARY ™M yes [] no

INSTRUCTIONAL K yes [ no
RESOURCES

Is a similar course offered in the University? If so,
what is it?
NO

If a similar course is offered, why is this one
necessary?

FOR ASSOCIATE VICE PRESIDENT OF ACADEMIC AFFAIRS OFFICE USE ONLY:
Course CIP code

(6 digits)

GO TO THE NEXT PAGE FOR SIGNATURES






Date of Receipt of Form by Associate Vice President for Academic Affairs 1/9/08

Recommendations
Preparer Lisa A, Kirschenbaum Date: 3 January 2008
Department Chairperson Date: Yes [] No []
Academic Dean Lori Vermeulen Date: January 7, 2008  Yes X No
Graduate Dean (if applicable) Date: Yes [] No [
Council of Professional
Education Facilitator (if applicable) Date: Yes [] No []
Unit Head Date: Yes [] No []
Final Approval: Associate Vice President for Academic Affairs

Signature:

Date: Yes [ ] No []

INSTRUCTIONS

PREPARER SHOULD BE ALERTED THAT THE FORM WILL BE RETURNED IF IT IS
NOT FILLED OUT CORRECTLY!

1. The signatures on this form certify that the proposed courses or course revisions have been
processed in accordance with departmental, faculty, University
administration and SSHE procedures.

2. The following modifications to courses that are required for a program (major, minor,
concentrations, etc.) need not be accompanied by a Program Revision
form and can be processed through the monthly circulation procedures:

a) Course title

b) Course abbreviation

c¢) Catalog description

d) Prerequisite change (unless it increases the number of required credits for
the program)

¢) Number change (unless it changes a lower division (100 or 200) course to an
upper division (300 or 400) course)

3. The following modifications to courses required for a program (major, minor, concentrations, etc.)
must be accompanied by a Program Revision form and
supportive documentation:

a) Additions or deletions of courses

b) Credit increase or decrease

¢) Number change

d) Prerequisite change (if it increases the number of required credits for the program)

¢) Number change (if it changes a lower division (100 or 200) course to an upper division
(300 or 400) course)

Note: Departments which require prerequisites for their own courses which are also utilized by
other programs must contact the respective units to inform them of such changes. Approval by
the other departments, however, is not required.

4. Elective courses do not require an accompanying program revision form and can be processed
through the monthly circulation procedures.






Please email this form to dshafer@wcupa.edu after all signatures have been obtained.
Cover Sheets for Proposal for General Education Courses

To propose a course to meet a general education requirement, please show that the course

meets general education goals in a substantive way. Include a syllabus that must contain

a statement of how the course fits into the general education program. Also attach a

narrative explaining: 1) which three general education goals the course meets and how

they are met; and 2) a brief bibliography that suggests your approach to the course and

background materials you have used.

Goals:

Students will be able to:

1. Communicate effectively.

2. Employ quantitative analysis and mathematical methods.

3. Think critically and analytically.

4, Demonstrate the sensibilities, understandings, and perspectives
Of a person education in the liberal arts tradition.

5. Make value decisions and ethical choices.

=

. Respond thoughtfully to diversity.

O X OO X OKKX

7. Lead productive, contributing lives.
N.B. Attached please find further detail regarding the definition of each goal.

I have included:

Course Action Form

X X X

Syllabus
Narrative
Bibliography 2

You may find it helpful to consult with the Chair of the CAPC General Education
Committee as you prepare the proposal.

8/2008
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World Communism
HIS 424

Course Meets:
Course Location:

Instructor: Lisa A. Kirschenbaum
Office address: 502 Main Hall
Office phone: 610-436-2997 (on campus x2997)
Email: lkirschenb@wcupa.edu
Office hours:

COURSE DESCRIPTION

This course examines the history of communism, the twentieth century’s most influential
analysis of -- and proposed remedy for -- structural inequality. Building on Karl Marx’s
analysis of the material basis of the exploitation of the working class under industrial
capitalism, later Marxists aimed not only to understand the world but to change it. The
course traces the origins and development of Marxist theories of inequality as well as the
sometimes tragic efforts to put Marxist theory into practice in, among other places,
Russia, China, and Cuba. We will pay particular attention to the choices and
commitments of individual communists. What visions of a new world motivated
communists? What solutions to class, gender, and racial inequalities did they propose?
Why was their idealism so often twisted into carnage?

The course also considers critiques of Marxism from the point of view of other
approaches to the understanding and elimination of structural inequality, notably
feminism and post-colonial theory. It invites students to consider the legacy and lessons
of communism for the project of creating a just and equitable society.

OBJECTIVES
The course fulfills general education and department of history goals by:

o Developing effective communication: The course provides opportunities for
students to communicate their knowledge of history in reasoned arguments
supported by historical evidence and an appreciation of multiple causes, effects,
and perspectives, in both oral and written presentations Students will be
encouraged to become active participants in the class.

o Developing critical thinking skills: Reading and writing assignments as well as
oral presentations provide opportunities for students to develop critical thinking
skills as they use both primary and secondary sources to construct historical
arguments.

e Responding thoughtfully to diversity: By focusing both on historical multiple
perspectives and historically marginalized groups, the course provides techniques
for responding thoughtfully to diversity in a heterogeneous, global society.






World Communism p. 2.

The course fulfills the diverse communities (“J””) requirement by:

e Studying historically marginalized groups -- workers, women, and ethnic,
national, and racial minorities -- as they worked to create a more just and
equitable world.

e Providing a framework for the analysis of structural inequalities by exploring
variants of Marxism’s analysis of such inequalities as well as critiques of the
Marxist approach.

¢ Fostering an informed and reasoned openness to, and understanding of,
difference by exposing students to a political tradition at odds with (and
ostensibly defeated by) the American system and examining how Marxism’s
critique of capitalism can allow us to see familiar problems of inequality in new
ways.

e Furthering the university’s goal of graduating students committed to
creating a just and equitable society by providing opportunities for students to
connect the historical investigation of difference and opposition to inequality to
current issues and concerns.

The course fulfills information literacy goals by providing opportunities to distinguish
different sorts of sources and to evaluate the reliability of sources.

This course encourages the open exchange of controversial ideas while maintaining a
respect for persons of any gender, sexual orientation, age, religion, and ethnicity.

Courst WessiTe: Blackboard at WCU, http://www.wcupa.edu/blackboard

The course website contains updated information about assignments and exams, access to
course readings, and study guides. We will be using the “Discussion Board” section to
share notes and responses to the readings. The Blackboard homepage provides detailed
instructions for logging on for the first time. If you have problems with the site, please
contact the help desk at 1-866-384-9107. Blackboard works best with Internet Explorer.

Students may access their course grades via the Blackboard grade book. If you have any
questions about the posted grades, you must contact the instructor before the last day of
classes. Grades will stand as posted on the last day of classes.

COMMUNICATION

Email: The professor and all students in the class can be contacted via the
“Communication” section of Blackboard. If you would like to receive course-related
emails at an address other than your wcupa.edu address, you must change the email
address listed in the “Personal Information” section. I respond to all emails as quickly as
possible. If you do not get a response or acknowledgement, please double check the
spelling (Ikirschenb@wcupa.edu) and resend. Email works well for short, informative
messages. Please remember to sign your email and to identify yourself in the subject line
if you are using an off-campus email address.

Office hours are listed at the top of the syllabus. I encourage students to stop by during
office hours to discuss questions related to the course or more general questions. Please
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stop by if you are having any difficulties with the class; my goal is to help every student
succeed. No appointment is necessary for office hours.

ATTENDANCE AND PARTICIPATION

The discipline of history is grounded in discussion and debate. It is therefore expected
that you will come to class prepared to participate in meaningful ways in the discussion
of the assigned material. Because you cannot participate if you are not in class,
attendance is part of your participation grade. You may excuse yourself from class twice
during the semester without penalty; no note or excuse is required. Each additional
absence over the two permitted will result in the deduction of 5 points from your
participation grade.

In addition to attendance, your participation grade reflects your contributions in class.
Students should aim to participate meaningfully at least once per class petiod.
Participation should reflect engagement with assigned reading and may take the form of:
1) responding to questions during large-group discussions, 2) contributing to small-group
discussions, 3) acting as spokesperson for a small group, 4) asking a question about the
course material, 5) responding thoughtfully to contributions made by peers. Students are
encouraged to ask questions about the material in class.

DEADLINES LISTED ON THE SYLLABUS ARE FIRM. Assignments must be turned in on or before
class time on the date listed. I do not accept late assignments. If you miss a roundtable,
you will not be able to earn points for it. If there is an emergency that prevents you
from making turning in an assignment, please contact me as soon as possible. In the case
of a prolonged illness or emergency, please bring a letter from either the Director of
Judicial Affairs or the Dean of Students

SpeciaL NEEDS

We at West Chester University wish to make accommodations for persons with
disabilities. Please make your needs known by contacting me and/or the Office of
Services for Students with Disabilities at 610-436-3217. Sufficient notice is needed in
order to make the accommodations possible. The University desires to comply with the
ADA of 1990.

Acapemic HonesTy

As defined in the WCU undergraduate catalog, “Academic dishonesty is prohibited and
violations may result in discipline up to and including expulsion from the University.”
Please see Blackboard and the catalog for additional details. Academic dishonesty
results in, at minimum, failure in the course.

REQUIRED READINGS

Marx, Karl et al. Manifesto: Three Classic Essays on How to Change the World. New
York: Ocean, 2005.

Scott, John. Behind the Urals: An American Worker in Russia’s City of Steel.
Bloomington: Indiana University Press, 1989.

...........
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Service, Robert. Comrades! A History of World Communism. Cambridge, MA: Harvard
University Press, 2007.
Yue, Daiyun and Carolyn Wakeman. To the Storm: The Odyssey of a Revolutionary

Chinese Woman. Berkeley: University of California Press, 1985.

Other readings are available via Blackboard.

Major Assignments and Grading

Assignment Description Date Due Points available
Response Five short papers (about 250-350 Total: 125 (Lowest
Papers and words) responding to the reading must grade is dropped)
Roundtables | be posted on Blackboard in advance of
our class meeting. Late posts are not
accepted. See rubric on
Blackboard.
1. Marx and Structural Inequality Week 2 20
Roundtable contribution Week 2 5
2. Marx and Russia Week 3 20
Roundtable contribution Week 3 5
3. Building socialism Week 4 20
Roundtable contribution Week 4 5
4. High Tide of Communism Week 8§ 20
Roundtable contribution Week 8 5
5. Che and Cuba Week 10 20
Roundtable contribution Week 10 5
6. Passing of an Illusion Week 14 20
Roundtable contribution Week 14 5
Essay on The midterm consists of a take-home Week 7 75
interwar 3-5 page essay that allows you connect
communism | earlier readings and responses to Scott,
Behind the Urals. Essay
rubric posted on Blackboard.
Class See Attendance and participation 20
participation | above. Preparing notes to share is vital
to effective participation.
Essay on This is a 3-5 page essay that allows you | Week 12 75
postwar connect earlier readings and responses
communism | to Yue, To the Storm. Essay rubric
posted on Blackboard.
Group (How) can Marxism be applied to Week 15& |30
presentations | current struggles for class, gender, Final
and/or racial equity? Is Marxism passé?
Total Points 325

University Grading Scale
A: 93-100%; A-: 90-92%; B+: 87-89%; B: 83-86%; B-: 80-82%; C+: 77-79%; C: 73-6%;
C-: 70-72%; D+: 67-69%; D: 63-66%; D-: 60-62%; F: 59% and below
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READING AND DisCUSSION SCHEDULE

Response papers are due at the end of each topic and give you an opportunity to respond
to the readings, answer the crucial questions for each topic, and connect readings to
current concerns and issues. Rubric for response papers is posted on Blackboard.

I MARx anDp THE ORIGINS OF “SCIENTIFIC SOCIALISM”

This section of the class addresses the historical origins of Marx’s analysis of structural
inequality, the reception of his ideas among workers and intellectuals, and early
challenges to and elaborations of his ideas. We will pay particular attention to Marxist
understandings of the connections between inequalities of class, gender, and ethnicity or
race. Does the Marxist approach help you to see inequality in a new way?

Weeks 1 and 2 Readings:

Service, “Marx and Engels,” in Comrades!

Engels, “Working Class Manchester”

Marx and Engels, “Manifesto of the Communist Party” in Manifesto

Marx, “On Imperialism in India”

Marx and Engels, “Europocentric World Revolution”

Engels, “The Origin of the Family, Private Property, and the State”
Response Paper #1 due end of Week 2.

II. Marxism AnND THE RussiaN REVOLUTION
This unit addresses the adaptation of Marxism to imperial Russia, with an emphasis on
Lenin’s approach to issues of workers’ revolution, gender equality, and what in Russia
was called the “nationalities question.” The section also examines contemporary critiques
of Lenin’s variant of Marxism. Why was it difficult to adapt Marxism to Russian
conditions? Did Lenin fundamentally rework Marx’s ideas? Was authoritarianism an
integral part of Lenin’s approach to creating a more equitable world?
Week 3 Readings:

Service, “Russian Variations” and “The October Revolution” in Comrades!

Marx, “On Social Relations in Russia”

Lenin, “Women and Capitalist Production”

Lenin, “What Is To Be Done?”

Lenin, “Imperialism, the Highest Stage of Capitalism”

Lenin, “The State and Revolution”

Rosa Luxemburg, “Reform or Revolution” in Manifesto
Response paper #2 due at the end of Week 3.

III.  BumwpinG sociaLisM IN Russia, ExpoRTING WORLD REVOLUTION

This unit examines the Bolsheviks’ initial efforts to build a new world based on equality
for workers, women, and national minorities as well the difficulties -- both ideological
and material -- of doing so in the midst of the civil wars that followed the Bolshevik
takeover (1918-21). For many Bolsheviks, the task was precisely to build a new world,
not simply a new state. Thus we also consider the founding of the Communist
International and early attempts to spark revolutions both in more “developed” parts of
Europe and in the colonized “east.”
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Week 4 Readings:
Service, “European Revolutions” and “The Communist International”
Francine Hirsch, “Transforming ‘The Peoples of the USSR’: Ethnographic
Exhibits and the Evolutionary Timeline” in Empire of Nations.
Dave Renton, “Mayakovsky, Kollontai, Lunacharsky, Serge: Questioning the
Soviet Path” in Dissident Marxism
Aleksandra Kollontai, “Communism and the Family”
Clara Zetkin, “Dialogue with Lenin”
Lenin, “ Theses on the National and Colonial Questions”
“Theses on the Conditions for Admission” to the Comintern
Kate Weigland, “Building Unity amidst Diversity: Ethnicity, Race, and Gender in
the Early Years of American Communism” in Red Feminism
Response paper # 3 due at end of Week 4.

IV.  IDEAUISTS AND EXECUTIONERS: STALINISM AND WORLD CoMMUNISM
This section looks at the development of Stalinism in the Soviet Union and the effects of
the Stalinist “revolution form above” on communists throughout the world. We will pay
particular attention to the question of why, despite the crimes and tragedies associated
with the collectivization of agriculture and the purges, the Soviet model remained
attractive to so many throughout the 1930s. The central reading for this section is John
Scott’s account of the new steel city of Magnitogorsk. Soviet intervention in the Spanish
Civil War provides an important case study of the overlap of idealism and brutality in
Soviet communism.
Weeks 5-7 Readings:

*Scott, Behind the Urals.

Service, “The USSR in Torment,” “World Strategy” and “Inside the Parties”

Lev Kopelev, “The Last Grain Collections” in Education of a True Believer

Evgeniia Ginzburg, “The Whole of the Comintern” in Journey into the Whirlwind

William Chase, “Fear, Obedience, Belief, and Repression” in Enemies Within the

Gates?

Yates, James, “Leaving for Spain” in Mississippi to Madrid

Excerpt from Harry Haywood, Black Bolshevik

Peter Carroll, “The Origins of a Crusade” in The Odyssey of the Abraham Lincoln

Brigade

The midterm essay is due at the end of week 7. It allows you to connect Scott’s account
of building socialism in the Soviet Union to other readings and responses. You should
assess Scott’s view of the Soviet project. What does Scott’s account tell us about
communism in the 1930s? Questions to consider as you formulate your response: Did
Scott’s attitude toward the Soviet Union change over time? Was he ever a “true
believer”? Is the Soviet Union describes a just and equitable society -- or on its way to
becoming just and equitable? How are women, workers, and national minorities treated?
Are his motivations similar to those of Americans who went to Spain? Are his
conclusions similar? Did the Soviet Union fulfill or betray Marx’s ideals? Lenin’s? How
do you explain the failures of communism described by Scott? How did he explain them?






World Communism p. 7.

V. Hica Tipe oF Communism: WorLD War IT anp RevorLution 1N CHINA
This section examines the Soviet Union’s greatest triumph --victory over Nazi Germany
-- and how the victory in what the Soviets called the Great Fatherland War transformed
Soviet and world communism. In the immediate postwar period, the ranks of communist
states grew substantially, as a result of the creation of a Soviet empire in Eastern Europe
and the communist victory in China. We will explore to what extent these new
communist states succeeded in establishing just and equitable societies and assess the
reasons for successes and failures. Were these new communist states true to the ideals of
Marx? Of Lenin? What other models of communism existed in the postwar world?
Week 8 Readings:

Service, “Communism in the World War,” “The Cold War and the Soviet Bloc,”

“The Yugoslav Road,” and “The Chinese Revolution,” “Against and For
Reform”

Sarah Farmer, “The Communist Resistance in the Haute-Vienne”

Mao, Excerpt from On Guerrilla Warfare

Andrea McElderry, “Woman Revolutionary: Xiang Jingyu”

“National Minorities in China -- Tibet”

“Manifesto of the Vietnam Lao Dong Party”

Robert Levy, “In Power” in Ana Pauker

Kovaly, Excerpt from Under a Cruel Star on communism in Czechoslovakia
Response paper #4 is due at the end of Week 8.

VI.  VaririEs oF Communism: DE-StaLiNizaTion, CULTURAL REVOLUTION
The central reading for these weeks is Yue Daiyun’s account of the cultural revolution in
China. In the wake of Stalin’s death (1953), Soviet leaders experimented with reform,
which in turn stimulated reform efforts in the eastern bloc that went further than Moscow
was prepared to allow. Chinese communists, by contrast, never disavowed Stalinism and
in the late 1950s began a radical “Great Leap Forward” and in the 1960s a “Cultural
Revolution” designed to eradicate the “Four Olds” -- old ideas, old culture, old customs,
and old habits. Yue, who in 1957 was a loyal communist, describes the harrowing effects
of this radical turn. Was Chinese communism fundamentally different from communism
elsewhere? What role did communist theory of how to construct a just and equitable
society have in the programs of the Great Leap and the Cultural Revolution? Do you
agree with Service that “Maoism was a variant of Marxism-Leninism”?
Weeks 10-12 Readings:

Service, “Détente and Expansion,” “China Convulsed,” “Revolutionary Cuba,”

“Europe East and West,” “Last of the Communist Revolutions”
Gabriel Ronay, “Hungary Calling: A Student’s Appeal to the Conscience of the
World”

Excerpt from Kovaly, Under a Cruel Star on Prague Spring

*Yue, To the Storm

Excerpt from Fidel Castro, Fidel Castro Speaks on Marxism-Leninism

Che Guevara, “Socialism and Humanity” in Manifesto

Jorge Castafieda, “Death and Resurrection” in Compariero

Marc Lacey, “A Revolutionary Icon, and Now, a Bikini,” New York Times, 9

October 2007.
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Response paper #4 on the Cuban revolution readings is due at the end of week 10.
(How) did the Cuban revolution address class, gender, and racial inequality?

What accounts for the continuing appeal of the image and myth of Che Guevara? How do
his ideas connect to other communist visions and communist states, to non-Marxist
efforts to create a more just world?

Your 3-5 page essay on postwar communism, focusing on the radical turn in China, is
due at the end of week 12. This essay is your opportunity to assess the linkages between
Maoism in China, the Marxist vision of a just and equitable society, and developments in
other communist states. Why did communism take the form that it did in China? What
role did the Soviet example play? Is a tendency toward violence inherent in Marxism’s
approach to creating a new world? What was the status of women and ethnic minorities
in communist China? How did developments in China compare with developments in
eastern and western Europe, in Cuba? How do you account for the differences? Was
“communism with a human face” possible, desirable?

Begin preparing for final presentations: How does Marxism connect to current efforts
to create a just and equitable society? Choose a specific example from anywhere in the
world.

VII. The PassinG oF AN ILLusion? CoMMUNISM AFTER THE CoLbd WaR
This section looks at the reforms that eventually undermined the Soviet Union and that
transformed China into a “communist” country with a capitalist economy. We will look
at the causes of the end of the Soviet Union, economic -- but not political -- reform in
China, and the post-Soviet fate of Cuba. What do these transformations mean for
communism’s vision of an equitable world? What are the lessons and legacies of the
twentieth-century’s communist revolutions and revolutionaries?
Weeks 13-15 Readings:
Service, “Roads from Communism,” “China’s Capitalist Communism,”
“Perestroika,” “The Comrades Depart”
Stephen Kotkin, “The Drama of Reform” in Armageddon Averted
Benjamin Yang, “The Making of a Pragmatic Communist: The Early Life of
Deng Xiaoping, 1904-49”
Frang ois Furet, “The Revolutionary Passion” in The Passing of an lllusion
Juliana Barbassa, “The New Cuban Capitalist” and Olga Rodriguez, “True
Believers” in Chavez, ed., Capitalism, God, and a Good Cigar
Daryl Glaser, “Marxist Theory, Marxist Practice,” in Twentieth Century Marxism
The response paper responding to the questions above is due at the end of week 14.

Final presentations: In the last week of classes and during the exam period, students
will present final projects that assess the connections of Marxism and current struggles to
create a just and equitable world.
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This course meets the following general education goals:
Communicate effectively (goal 1)
Think critically and analytically (goal 3)
Respond thoughtfully to diversity (goal 6)

Communicate Effectively

The course provides opportunities for students to communicate their knowledge of
history in reasoned arguments supported by historical evidence and an appreciation of
multiple causes, effects, and perspectives, in both oral and written presentations.

In five informal papers, students have an opportunity to develop responses to
readings. Two formal essays allow students to construct polished historical arguments by
connecting substantial primary sources to a diversity of secondary readings.

In-class roundtables provide students the opportunity to present their historical
arguments to their peers, to ask questions of one another, and to respond to questions and
criticisms. This process, building on informal writing assignments, allows students to see
communicating effectively as a process that integrates oral and written work. The
roundtables in particular encourage students to become active participants in the class.

Formal group presentations allow students to present research and to explore how
best to work as a group to present new information and interpretations to their peers.
Unlike the roundtables, which focus on a single set of common readings, the
presentations allow students to refine their skills in presenting original research in
engaging and accessible ways.

Think critically and analytically

Reading and writing assignments as well as oral presentations provide opportunities for
students to develop critical thinking skills as they use both primary and secondary
sources to construct historical arguments.

Informal papers allow students to construct arguments-in-process. They ask
students to find and articulate connections between different sorts of sources and multiple
points of view, a task central to historical analysis. Sharing these responses illustrates and
reinforces the interpretive nature of history. Students have a chance to see how their peers
put sources together in different ways, emphasized different factors, and sometimes
reached substantially different conclusions.

The formal papers allow students the opportunity to use what they’ve learned in
informal assignments and class discussions to produce a polished historical analysis that
integrates secondary sources with substantial interpretation of primary sources. The
emphasis here is building viable historical interpretations, focusing especially on the
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multiple points of views of both historical subjects and of historians. The final project
allows students to apply their critical thinking skills to the task of locating and assessing
relevant primary and secondary sources and integrating research into a persuasive
historical interpretation.

Respond thoughtfully to diversity

By focusing both on historical multiple perspectives and historically marginalized
groups, the course provides techniques for responding thoughtfully to diversity ina
heterogeneous, global society.

The course places both historically marginalized groups and a profoundly
influential and controversial analysis of structural inequality -- Marxism -- at its center.
Through the historical study of and critique of various Marxist class analyses, students
learn to ask how political, cultural, and economic systems may work to maintain and
reproduce inequality. This structural approach allows them to perceive inequality and
difference in new ways. By studying the stories of women, national, ethnic, and racial
minorities, and workers who took active roles in trying to create a more just and equitable
world, students can learn to see diverse groups -- particularly historically marginalized
groups -- not as victims of history, but as agents of history.

The final assignment of the semester asks students to develop and critique a
Marxist analysis of a current problem of inequality or injustice. This assignment allows
students to see directly how historical information and approaches can open up new ways
to understand and respond to diversity of class, gender, and race.
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The complete packet should be sent to the Associate Vice President of Academic Affairs at 143 Bull Center
for distribution. For further information, please contact the Associate Vice President for Academic Affairs
office (x3551).
Date of Committee review (’ 5(19 + 2007F

mApproved [ JFurther development requested [CJNot approved

Signature of Committee Chair: ytg\/
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Please email this form to dshafer@wcupa.edu after all signatures have been obtained.

West

Chester University

Course Approval or Modification Form
This form is to be completed for course approvals or for modification of existing courses. Processing procedures are given on the following pages.

CAPC encourages faculty members to take into consideration in their syllabus design the new scholarship on race and gender.

I is also appropriate that they adjust

pedagogical techniques to respect religious diversity and to accommodate any physical or leaming disabilities in their students.

Academic Unit: CAS

Department: PSY

Division: [X] Undergraduate [ ] Graduate
Nature of Action:

D4 Addition of Course

[] Deletion of Course

Credit Increase

Credit Decrease

Credit Decrease

Title Change

Number Change

Abbreviation Change

Prerequisite Change

Interdisciplinary Approval

Diverse Communities

Culture Cluster Approval

Other: Development of two additional Field
Experience courses that have an emphasis on working in
diverse communities.

KOXOOOODOOOO

Proposed Starting Date (See Instructions): 08 / /2008
Purpose of Course:

[] General Requirement

[C] Major Program Requirement

Major Program Elective

X] Minor Program Elective

] New Program/Concentration Requirement

Present

Course Title:

Course Abbrev. & No.:
Student Credits:
Faculty Contact Credit:

If not equivalent to student credits please check: []

Proposed _
Course Title: PSY 448 Field Experience in Psychology

111 and PSY 449 Field Experience in Psychology IV

Course Abbrev. & No.: PSY 448 and PSY 449*

Student Credits: 03

Faculty Contact Credit: 03

*This proposal is to add a course PSY 448 to represent a
version of existing course PSY441 Field Experience with
an emphasis on Diverse Communities and to add a course
PSY 449 to represent a version of existing course PSY
442 that will include an emphasis on Diverse
Communities.

Rationale for Change: This proposal is to add a
course PSY 448 to represent a version of existing
course PSY441 Field Experience with an emphasis
on Diverse Communities and to add a course PSY
449 to represent a version of existing course PSY 442
that will include an emphasis on Diverse
Communities. The change will allow interested
students to gain valuable classroom and field
experience related to Diverse Communities.

Course Description for insertion in University
Catalog.

PSY 448: A work-study program in a Head Start
preschool program serving a population of children
and families that are mostly low-income and of
ethnic and racial minority backgrounds under joint
supervision of the instructor and the staff of the field
institution. PREREQ: PSY 100 and 21 total hours of
psychology courses or permission of instructor.

PSY 449: A continuation of PSY 448. PREREQ: 4438
or permission of instructor.
Attach course syllabus and bibliography to this form.

May this course be taken again for credit?

OYes XINo

How often will this course be offered? PSY 448 will
be offered once a year in the Fall Semester and PSY
449 will be offered once a year in the Spring
Semester.

Resources: Are the following resources adequate?
If not, attach a statement explaining how your
department will address the inadequacy.

FACULTY B4 yes [] no

FACILITIES K yes [] no

LIBRARY D yes [ no

INSTRUCTIONAL X yes [] no
RESOURCES

Is a similar course offered in the University? If so,
what is it?
PSY 441 and PSY 442

If a similar course is offered, why is this one
necessary?

PSY 441/442 represent the existing versions of
these courses without emphasis on Diverse
Communities. The changes will allow interested
students to gain valuable classroom and field
experience related to Diverse Communities.






Course title for Master Schedule; Field Experience in
Psychology: Diverse Communities

FOR ASSOCIATE VICE PRESIDENT OF ACADEMIC AFFAIRS OFFICE USE ONLY:
Course CIP code (6 digits)

GO TO THE NEXT PAGE FOR SIGNATURES






Date of Receipt of Form by Associate Vice President for Academic Affairs

Recommendations
Preparer Eleanor D. Brown, Ph.D. Date: 04/30/07
Department Chairperson Sandra Kerr Date: 04/30/07 Yes [ No [
Academic Dean C. Gil Wiswall Date: 5/21/2007 Yes X No []
Graduate Dean (if applicable) Date: Yes [ ] No (]
Council of Professional
Education Facilitator (if applicable) Date: Yes [] No []
Unit Head Date: Yes [] No []
Final Approval: Associate Vice President for Acadermic Affairs

Signature:

Date: Yes ] No []

INSTRUCTIONS

PREPARER SHOULD BE ALERTED THAT THE FORM WILL BE RETURNED IF IT IS
NOT FILLED OUT CORRECTLY!

1. The signatures on this form certify that the proposed courses or course revisions have been
processed in accordance with departmental, faculty, University
administration and SSHE procedures.

2. The following modifications to courses that arc required for a program (major, minor,
concentrations, etc.) need not be accompanied by a Program Revision
form and can be processed through the monthly circulation procedures:

a) Course title

b) Course abbreviation

¢) Catalog description

d) Prerequisite change (unless it increases the number of required credits for
the program)

¢) Number change (unless it changes a lower division (100 or 200) course to an
upper division (300 or 400) course)

3. The following modifications to courses required for a program (major, minor, concentrations, etc.)
must be accompanied by a Program Revision form and
supportive documentation:

a) Additions or deletions of courses
b) Credit increase or decrease

¢) Number change
d) Prerequisite change (if it increases the number of required credits for the program)

¢) Number change (if it changes a lower division (100 or 200) course to an upper division
(300 or 400) course)

Note: Departments which require prerequisites for their own courses which are also utilized by
other programs must contact the respective units to inform them of such changes. Approval by
the other departments, however, is not required.

4. Elective courses do not require an accompanying program revision form and can be processed
through the monthly circulation procedures.






5. Before submitting a form for a new course, the preparer must check the University database to
insure that the course does not duplicate an existing course or course number.

6. The completed form is to be received along with a comprehensive syllabus and bibliography by the
Associate Provost (undergraduate courses) or Dean of
Graduate Studies and Sponsored Research (graduate courses) by the following deadlines:

June 15 for changes to be effective in the following Spring session
September 15 for changes to be effective in the following Summer session
November 15 for changes to be effective in the following Fail session

Proposals received after theses dates will not be included in the Master Schedule of
course offerings for these sessions; hence, they will not be offered.

Instructions for preparing syllabi are available in the Provost's Office.

Note that additional materials, such as a description of the effect of the course
change/addition/deletion on the program as a whole are often requested by those who
evaluate submissions.

7. Notices specifying undergraduate and graduate courses pending approval as well as the nature of the
revision shall be distributed in a timely manner by the Associate Provost to members of the Curriculum
and Academic Policies Council, Provost, Deans, Directors, Department Chairpersons, and faculty.

8. Objections or challenges to course proposals must submitted in writing (formal memo or E-Mail) to
the Associate Provost within 15 calendar days of the course circulation.

9. Courses carrying special designations (such as Interdisciplinary or Culture Cluster) must be
approved by the relevant CAPC subcommittee for that purpose after the general approval process Is
complete and the course has been listed in the database. A separate Course Approval or Modification
Form must be submitted at the time the special designation is sought. Criteria for obtaining a special
course designation can be obtained

from the appropriate subcommittee.

10. Course additions or revisions that are part of a curriculum revision or new program will be
effective only after approval by the Provost and Vice President for Academic Affairs and (as
applicable) by the Chancellor and the Board of Governors of the SSHE.

11. Approved courses shall be entered into the Course Master Table in the University's computer
database that is maintained by the Associate Provost Office.
Electronic and/or printed reports will be available to the University community.

12. DEPARTMENTS MAY NOT MAKE PROGRAM OR COURSE DESCRIPTION CHANGES IN
THE CATALOG DURING THE CATALOG
REVISION PERIOD.
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Application for Proposed Diverse Communities Course Eleanor D. Brown

1) Narrative

Introduction

Psychology offers the opportunity to examine complexities of the human ecology,
including interrelationships among societal, community, family, and individual level
factors. Far too often, however, psychological study loses focus on the broader ccology
and becomes limited to questions of individual functioning and individual blame. “Field
Experience in Psychology III/IV” studies: societal forces of oppression and structural
inequities of classism and racism,; risks and resiliencies associated with groups
historically marginalized based on economic, racial, and ethnic backgrounds; and early
childhood developmental possibilities for reproducing inequities across generations, or,
in contrast, breaking cycles of oppression. Whereas readings, papers, and discussions
provide theoretical foundations for analyzing structural inequities, guided fieldwork with
Head Start children from poor and working class and racial and ethnic minority
backgrounds allows students hands-on experience critical for understanding their
relationship to societal forces of oppression, developing an informed and reasoned
openness to and understanding of difference, and becoming agents of change. Course
components systematically promote understanding of and engagement with issues of
diversity and further the university’s goal of graduating students who are committed to
creating a just and equitable society.

Historically Marginalized Groups

Structural inequities associated with classism and racism shape developmental contexts
for children from poor and working class families and those from racial and ethnic
minority backgrounds. Children of racial and ethnic minority backgrounds who are being
raised poor or working class face a double oppression. The impact of inequality begins
carly, and we see cascade effects across the course of child development. This course
substantively studies children from historically marginalized groups. Specifically, the
course focuses on children from poor and working class families, as well as those of
racial and ethnic minority backgrounds, with an understanding that these identities often
overlap. The theoretical framework of the course provides an analysis of institutionalized
and individualized disrespect and disadvantage associated with classism and racism,

Theoretical Framework for Understanding Structural Inequities

The course uses three related theoretical frameworks for analyzing structural inequities of
classism and racism as they relate to early childhood development and psychologists’
service: (1) Marxist theory; (2) Oppression theory; and (3) Bronfenbrenner’s Ecological
Systems Theory. Marxist theory provides for the analysis of how the economic system in
the United States is based on exploitation of working people by those in the owning class.
Marxist theory further provides for the analysis of how the economic system drives the
legal, educational, and political systems that form the contexts of children’s lives. The
theory allows students to analyze the ways in which these systems are constructed to
legitimate and maintain the economic system that drives them. Marxist theory further
helps students analyze how the dominant ideology, which is constructed to support
existing economic and social inequities, influences our work as psychologists.






Oppression theory follows Marxist theory in providing for an analysis of how dominant
groups exert control of society for their own perceived benefit and at the expensc of thosc
groups targeted by oppression. Jackins’ paper on the oppression of classism, for example,
discusses Marxist ideas in easily accessible language and explains the current class
structure in the US within a historical review of class societies. Jackins also lays ground
for a meaningful analysis of difference, by discussing strengths of working class people
and outlining potential disadvantages of the current class structure for those in the middle
and owning classes. Oppression theory also provides for analysis of the intersection of
classism and racism and how these closely related oppressions maintain and reproduce
inequities faced by the poor and working class and racial and ethnic minority children
who represent the central focus of our coursework. Breggin’s work specifically applies
oppression theory to the mental health system and analyzes how forces of racism and
classism currently impact psychiatry’s treatment of inner city children of color.

Bronfenbrenner synthesizes Marxist, oppression-focused, and developmental
psychological theories to construct the type of comprehensive and dynamic framework
necessary to explain complexities of the lives of children from poor and working class
and racial and ethnic minority backgrounds. Bronfenbrenner’s Ecological Systems
Theory proposes that children’s lives are shaped by reciprocal and continuing influences
of different layers of the ecology, including the society, community, school, family, and
individual child. During the past thirty-five years, ecological systems theory has guided
developmental psychology’s study of children from poor and working class and racial
and ethnic minority backgrounds, including my own work.

The economic stress model represents an effort by developmental psychologists to map a
subset of interactions within the ecological system that hold particular relevance for the
lives of children growing up poor. McLoyd and Wilson, for example, map how
impoverished neighborhood conditions and economic pressures dampen parental mood,
which undermines parent-child relationships and child emotional well being. In the past I
have studied how family income poverty and other structural inequities such as
neighborhood impoverishment and parental criminal justice contacts threaten children’s
school outcomes. Currently, my work examines how daily experiences of classism and
economic stress influence parent-child activities and children’s learning and emotions.
Study of the economic stress model allows students to integrate the theories that ground
our coursework. For example, the economic stress model, in addition to representing an
ecological approach, facilitates analysis of how Marxist theory applies to child
development by demonstrating how structural inequities relate to economic stress, which
relates to parent-child activities, which relate to child learning and emotions, which relate
to child school outcomes used to legitimize the very inequities that created them.

Informed and Reasoned Openness to and Understanding of Difference

The course uses several methods to foster an informed and reasoned openness to and
understanding of difference, including: (1) Completion of readings that discuss group and
individual differences in the context of social inequities; (2) Guided analysis of field
work experiences with children from poor and working class and racial and ethnic
minority backgrounds; and (3) Completion of assignments that reflect psychological
models of difference, rather than deficiency. The course fosters a culturally competent
approach to difference, therefore, in its theoretical framework and its structure.






The Marxist, oppression-focused, and ecological systems theories that provide the
theoretical framework for the course promote understanding that human characteristics
are seated in a broader sociopolitical and cultural-ecological context. Sampson’s work
which takes an ecological systems approach, for example, focuses on relevant contexts
and social mechanisms by which communities may undergrid or undermine human
development. Ogbu’s work on Black education takes a cultural-ecological perspective,
urging that the study of Black children’s lives should include a focus on strengths of
Black families and communities. Along these lines, my current research includes a focus
on aspects of the parent-child relationship that may be nurtured by particular cultural
practices commeon in African American communities. I expect this research to hold
particular salience for students in the “Field Experience in Psychology III/IV” course,
whose field experiences will involve the poor and working class Head Start families
involved in my work; the majority of whom are African American.

The structure of the course will also promote an informed and reasoned understanding of
and openness to difference. Guided field work experiences with Head Start children, for
example, will allow students to appreciate difference and understand its complexities. Of
the children served, 100% are low-income and over 90% are of racial and ethnic minority
backgrounds. The class discussions and journal entries are designed to promote
integration of core theoretical concepts with hands-on experiences. An oppression
analysis assignment will encourage students to compare psychological deficiency versus
difference models and explore how being on the target end of classism, racism, or a
related form of oppression relates to risk for problematic early childhood experiences, as
well as how promotive factors of individuals and groups relate to resilience. Furthermore,
in a field experience project, students will have the opportunity to develop, using a
difference model, a strength-based initiative to empower Head Start preschoolers.

Graduating Students Committed to Creating a Just and Equitable Society

The course as a whole is designed to further the University’s goal of graduating students
who are committed. to creating a just and equitable society. As students analyze
oppression and psychological functioning they will be able to link structural inequities
with outcomes that are meaningful to them in their pursuit of psychological study.
Students will also learn and practice psychological tools for creating a just and equitable
society. For example, students will learn and practice techniques for promoting positive
development for young children from poor and working class and racial and ethnic
minority backgrounds. They will also learn and practice techniques designed to interrupt
intolerance and allow individuals to process cognitive and emotional experiences related
to oppression. Learning and practicing tools for promoting justice and equity on multiple
levels will provide students with the efficacy necessary to support their dedication to
these outcomes. Moreover, work in the field with children from poor and working class
and racial and ethnic minority backgrounds will generate the experiences, stories, and
relationships that motivate long-term commitment to creating a just and equitable society.

Conclusion

“Field Experience in Psychology III/IV” will offer students valuable experiences for
understanding issues of oppression and structural inequity in relation to psychological
functioning, learning psychological tools for creating a just and equitable society, and
serving diverse communities.






West Chester University
Department of Psychology
Field Experience in Psychology:
Diverse Communities
PSY 448/449, Peoples 006
Dr. EHllie D. Brown

INSTRUCTOR CONTACT

Preferred name: Ellie

Email: ebrown@wcupa.edu

Office Phone: 610-436-3153

Office: Peoples Building (Corner of Church and University Aves), Rm. 30

Office Hours: M 10:30-11:30am, 3-4pm, 7-8pm, W & F 10:30-11:30am, or, by appointment

NOTE ON EMAIL: Many students email accounts other than their WCU accounts (i.e., AOL, Hotmail or
Yahoo). Emails containing essential course information, however, may be sent through Blackboard, which
automaticaily sends to the WCU accounts. You are responsible, therefore, for either checking your WCU
email account or making arrangements for Blackboard messages to be directed to an alternate account.

NOTE ON OFFICE HOURS: My office hours are listed above. If you cannot come in during my regularly
scheduled office hours, you and | can schedule another time to meet that works for both of us. To
schedule an individual appointment, email me. In the subject line, indicate the course number and section
number and your name. In your message, be sure to let me know what you'd like to meet about and
indicate several days/times you are available to meet.

INSTRUCTOR VALUES

I value all students. | believe in equal opportunities for students of all ages, gender identities, and
racial/ethnic, religious, and socio-economic backgrounds. | am open to all students, including those who
are LGBTQ. | support inclusion of students with physical and/or psychological disabilities and differences.
| aim to create a classroom atmosphere that promotes respect for all.

CAMPUS SERVICES

OFFICE OF SERVICES FOR STUDENTS WITH DISABILITIES (OSSD); We at West Chester University
wish to make accommodations for persons with disabilities. Please make your needs known by
contacting the course instructor and/or the OSSD. Students with documented disabilities are responsible
for presenting a modifications letter from the OSSD to the course instructor to receive classroom
modifications. The University desires to comply with the ADA of 1990. The OSSD is located in Lawrence
Center, 610-436-2564.

LEARNING ASSISTANCE AND RESOURCE CENTER (LARC): This psychology course is designed to
be academically challenging. Please remember that the LARC offers academic support services including
tutoring by appointment. The LARC is located in Lawrence Center, 610-436-2535.

WRITING CENTER: This psychology course is designed to cultivate and test students’ ability to integrate
course information into written documents. Please remember that the Writing Center offers free, drop-in,
tutoring services. The Writing Center is located at 203 Main, 610-436-2121.

COUNSELING AND PSYCHOLOGICAL SERVICES: The topics of this psychology course may trigger
upset emotions. Please remember that the Counseling Center offers services to all currently enrolled
undergraduate and graduate students. The Counseling Center is located on the second floor of Lawrence
Center, 610-436-2301.

COURSE DESCRIPTION

This service-learning and diverse-communities course is a field experience in psychology that offers an
in-depth study of early childhood cognitive and emotional development in the context of classism, racism,
and related forms of oppression. Students will attend weekly class meetings, complete out-of-class
assignments on course topics, and spend approximately six hours per week working with young children,
their families, and their teachers, at regional Head Start preschools. This field experience is designed to
provide students with education and tools related to psychological work with children, as well as
experience with the practice of psychology in a professional setting. Service learning in this course
represents the application of scientific theory and empirically supported psychological tools to the diverse
communities of low-income and racial/ethnic minority children attending Head Start with consideration of
the social, ethical, and psychological implications of structural inequities and personal actions.






KEY OBJECTIVES: Students in this course are expected to:
» Understand psychological principles of early childhood cognitive and emotional development.

» Learn and apply psychological tools for supporting, in a preschool setting, the cognitive and
emotional development of economically disadvantaged children,

» Understand key social science theories of classism, racism, and related forms of oppression.

> Learn and apply psychological techniques for interrupting intolerance and processing cognitive
and emotional experiences related to oppression.

» Consider, from a psychological perspective, early childhood cognitive and emotional development
in the context of classism, racism, and related forms of oppression.

» Compare psychological deficit models with psychological difference models for understanding the
development of poor and working class and ragial and ethnic minority children.

¥» Understand issues of psychological risk, resilience, prevention and intervention.

> Use psychological difference models to inform a strength-based approach to prevention for low-
income and racial/ethnic minority children.

» Understand how social systems and institutions influence children’s cognitive and emaotional
development in the early years.

EXAMINATION POLICY: Student achievement will be examined through the following means:

Field Work: Graded based on instructor-observed, as well as site-and self-reported participation, field
work will count toward 30% of the final course grade. Field work will be evaluated at three times during
the semester. For this course component, students are expected to demonstrate the following:

(1) Consistent, responsible approach {o attendance at Head Start; (2) Effective communication and
professional, thoughtful interactions with Head Start staff and families; and (3) Ethical, skillful
implementation of targeted psychological tools at Head Start.

Field Experience Journal: Graded based on a written document, the field experience journal will count
toward 15% of the final course grade. The field experience journal will be evaluated at three times during
the semester. For this course component, students are expected to use a composition book and a
double-entry format, in which the left side of the journal includes a description of field work activities, as
well as personal thoughts about these activities, and the right side includes an analysis of how the left-
side entry reflects course topics related to classism, racism, and early childhood development. Students
are expected to demonstrate growth across journal entries in their demonstrated level of analysis.

Field Experience Project: Graded based on a written plan and student-and site-reported implementation
of this plan at Head Start, the field experience project will count toward 15% of the final course grade. For
this course component students are expected to design a strength-based initiative to empower Head Start
preschoolers and help prevent negative effects of classism, racism, and related forms of oppression on
children’s cognitive and emotional development. A more detailed assignment will be given in class.

Oppression Analysis: Graded based on a written document, the oppression analysis will count toward
15% of the final course grade. For this course component students should analyze how being on the
target end of classism, racism, or a related form of oppression relates to risk for problematic early
childhood experiences, as well as how promotive factors of individuals and groups relate to resilience.
The analysis should make a clear argument that is grounded in evidence from recent psychological
research. A more detailed assignment will be given in class.

Class Discussions: Graded based on instructor-observed participation, class discussions will count
toward 15% of the final course grade. The instructor may call on students at random to participate in
discussions. Student participation in class discussions should demonstrate effective communication,
understanding of readings, engagement with the associated course topics, and thoughtful analysis of key
issues of oppression and diversity in relation to field work experiences at Head Start.

Small Group Work: Graded based on instructor-observed as well as self-and peer-reported participation,
small group work will count toward 10% of the final course grade. Students will be assigned a small group
to work with during class and are expected to speak with the instructor if they are concerned that group
dynamics may interfere with their successful completion of this portion of the course. Student participation
in small group work should demonstrate learning of and ability to apply psychological techniques for
interrupting intolerance and processing cognitive and emotional experiences related to oppression.






ATTENDANCE POLICY: Attendance at scheduled class meetings and the Head Start placement is
expected and absence will affect course grades. Students who expect to miss class or field work for
major religious holidays should notify the instructor as soon as possible to be granted an excused
absence. Other excused absences may be granted for unusual circumstances such as those involving
severe illness or the death of a family member. Students granted an excused absence will not be
penalized directly for missing class or field work but will be responsible for making up any missed work.

COURSE OUTLINE

REQUIRED READINGS: A course pack with readings for this course may be purchased through SSi
bookstore. A copy will also be on reserve in the Francis Harvey Green Library.

SCHEDULE OF ASSIGNMENTS AND TOPICS:
Assignments should be completed before the class mesting on the corresponding date.

Date Readings Topics and Assignments
Week 1 | The Oppression of Classism (Jackins); An Oppression theory, classism, racism
Introduction to the Work of United to End Introduction to Head Start
Racism (UER) Safety issues in working with young children
Week 2 | Karl Marx The Communist Manifesto Marxist theory and its psychological
(Bender); The Impact of Inequality Chapter 3 application
(Wilkinson) Ethical issues in psychological work with
young children in poor and working class and
racial and ethnic minority communities
Week 3 | The Strain of Living Poor (McLoyd & Wilson); | Ecological systems theory and the economic
The Relations Between Contextual Risk, stress model
Earned Income, and the School Adjustment of | Conducting psychological observations of
Children from Economically Disadvantaged preschool children
Families (Ackerman, Brown, & Izard) Field Work Journal Evaluation |
Week 4 | Understanding Prejudice, Racism, and Social | Psychological understanding of prejudice
Conflict Chapter 5 (Robinson, Witenberg, & Techniques for interrupting intolerance and
Sanson) processing experiences related to oppression
Field Work Evaluation |
Week 5 | Poverty, Early Childhood Education, and Classism and early childhood development
Academic Competence (Ramey & Campbell); | Prevention in early childhood
Head Start: The Inside Story on America’s Supporting Head Start teachers
Most Successful Educational Experiment
(Zigler & Muenchow)
Week 6 | Black Education: A Cultural-Ecological Racism and early childhood development
Perspective (Ogbu); An Advocacy Agenda for | Difference versus deficiency models
Black Families and Children (Edelman) Supporting chifdren’s cognitive development
Oppression Analysis
Week 7 | How Do Communities Undergrid or Contextual approach to development
Undermine Human Development? Relevant Supporting children’s cognitive development
Contexts and Social Mechanisms (Sampson); | in a classroom setting
Children’s Brains at Work (Healy) Field Work Journal Evaluation ||
Week 8 | We Raised Poor (Brown); Pedagogy of the Interrelations among oppressions
Oppressed (Freire) Field Work Evaluation 1l
Week 9 | Emotional Development in Young Children: Supporting children’s emotional development
Introduction (Denham); Emotion Processes in | Class, race, culture, and emotion
Normal and Abnormal Development and socialization and development
Preventative Intervention (Izard et al.) Prevention of emotional difficulties
Week 10 | Listening to Children: Playlistening (Wipfler), Supporting children’s emotional development
Listening to Children; Crying (Wipfler) in a classroom setting
Week 11 | The War Against Children of Color: Psychiatry | Class, race, culture and risk
Targets Inner City Youth Chapters 1-4 Classism, racism, and child mental health
(Breggin & Breggin)
Week 12 | The War Against Chitdren of Color: Psychiatry | Class, race, culture and resilience
Targets Inner City Youth Chapters 5-8 Classism, racism, and child mental health
(Breggin & Breggin) Field Work Journal Evaluation |ll
Week 13 | The War Against Children of Color: Psychiatry | Future directions

Targets Inner City Youth Chapters 9-10
(Breggin & Breggin)

Field Work Evaluation lil
Field Experience Project






